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TOM TAT

Bai bao tap trung nghién ctiu vé phuang phap va quy trinh bién soan ti
dién dién tlt song ngit Anh - Viét vé thudt ngit chuyén nganh Dac cong dap
ting duoc yéu cau chuyén ddi so linh vuc gido duc va dao tao trong céc nha
truong Quan doi giai doan hién nay. Tir thuc trang bién soan ciing nhu tir dién
vé thuat ngir chuyén nganh hién cé tai Truong S quan Ddc cong dugc khdo sat,
nghién ctu bién soan tir dién dién tiDic cong dugic tién hanh thuc hién trong
d6 bai bao lam rd: (1) nhiing yéu t6 chinh trong phuang phap bién soan tli
dién thudt ngit song ng; (2) quy trinh bién soan tir dién thuat ngi Dac cong
cGu tir dién.

Tirkhod: Tir dién dién ti:thudt ngit Déc cong; cdu tric vimd; cdu tric vi mé.

ABSTRACT

The article focuses on the methods and procedures for compiling an
English -Vietnamese bilingual electronic dictionary for terms of Vietnamese
Commando, meeting the requirements of digital transformation in education
and training within military academies in the current period. Based on the
current situation of dictionary compilation and the existing terminological
resources at Military College of Special Forces, the paper reports the
development of an electronic dictionary specialized in Commando
terminology, including (1) the key factors in the methodology of compiling a
bilingual terminological dictionary; (2) the process of compiling the English -
Vietnamese electronic dictionary of Commando terms; (3) the macro-and
microstructure of the dictionary; and (4) the methods of dictionary retrieval
and lookup.

Keywords: Electronic dictionary; Commando terms; macrostructure;
microstructure.
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1.DAT VAN BE

Trong béi canh toan cau hoa va su phat trién vuot
bac cla cong nghé s6, Quan do6i Nhan dan Viét Nam,
trong dé c6 Binh ching Pac céng, dang dung trudc
nhiing yéu cau mdi vé viéc nang cao chat lugng huan
luyén, hoc tap va tac chién. Tai liéu phuc vu huan luyén,
hoc tap, nghién ctu déng vai trdo quan trong trong qua
trinh d6i mai nay. Thuc té&, hién nay Trudng ST quan Dac
céng van chua c6 mot tir dién Anh - Viét chuyén biét
danh riéng cho linh vuc Bac céng. Cac tai liéu hién cé
ch yéu la nhing tir dién bang tiéng Viét phién ban gidy,
chua dap Ung day di nhu cau cla cac can bd, chién si
trong viéc ti€p can vaéi cac tai liéu quan su quoc té, dac
biét |a tai liéu bang tiéng Anh.

Bén canh dé, vdi xu thé chuyén déi sé dang dién ra
manh mé, Chinh phu va B6 Quéc phong da ban hanh
nhiéu van ban yéu cau tang cudng tng dung céng nghé
sO trong qua trinh giang day, huan luyén va tac chién
Nghi quyét s6 57-NQ/TW ctia B6 Chinh tri ban hanh ngay
22/12/2024 vé doét pha phat trién khoa hoc, cong nghé,
déi mai sdng tao va chuyén déi sé qudc gia; Nghi quyét
71-NQ/TW ctia B6 Chinh tri ban hanh ngay 22/8/2025 vé
dot pha phat trién gido duc va dao tao; Nghi quyét sé
1657-NQ/QUTW ctia Quéan Uy Trung uang, ban hanh ngay
20/12/2022 vé “DP6i mai cong tac gido duc va dao tao dap
ing yéu cau nhiém vu xay dung Quan doi trong tinh hinh
mai”; K& hoach s6 4396/KH-BQP, ngay 04/11/2021 clia Bd
Quéc phong va K& hoach s6 588/KH-BTTM, ngay
04/3/2022 cla Bd Téng Tham muu vé “Chuyén d6i s6
trong giao duc, dao tao & cac nha truong Quan doi giai
doan 2022 - 2025, dinh hudng dén nam 2030”, cho thay,
tam quan trong clia chuyén déi sé trong gido duc, dao tao
& cac nha trudng Quan doi.

Viéc bién soan va phat trién ti dién dién tir Anh - Viét
chuyén nganh Pac cong khéng chi gidi quyét tinh trang
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thiéu hut tai liéu chuyén nganh ma con mang lai lgi ich
trong cong tac giang day va huan luyén. K&t qua cla viéc
bién soan nay khong chi gitip sé héa tai liéu ma con cung
cap mot nén tang hién dai, gitp gido vién hoc vién va cac
can bd, chién si dé dang tra ctru thuat ngl bat ky Itic nao.
Dac biét, viéc tich hgp cac tinh ndng hién dai dé tra ctu
nhanh chéng trén thiét bi di déng, may tinh ma khéng
can két néi internet gilip ngudi dung cé thé tiép can tai
liéu moi ltic, moi nai, ngay ca trong cac moi trudng huan
luyén va tac chién dac biét.

2.COSOLY LUAN

2.1. Thuat ngi quan su

Theo quan diém cta D6 Hiu Chau [1, 2], thuat ngir
chuyén nganh quan su dugc hiéu nhu mét loai thuat ngir
dugc st dung chuyén biét trong linh vuc chuyén moén
quan su nham biéu thi chinh xac cac khai niém hodac su
vat hién tugng thudc linh vuc hoat dong quan su hoac
chuyén mén quan su. Tuong tu, Nguyén Thu Hanh [3]
nhan manh thuat ng quan su dugc hiéu la tir hay cum tu
bi€u thi cac khai niém, su vat hay hoat déng lién quan dén
quan su, an ninh va quéc phong. T nhiing quan diém
trén, c6 thé dinh nghia thuat ngr quan su la mot phan
cUa ti vung chuyén biét, bao gém cac don vi ngon ngl
mang tinh thuat ng, dugc st dung 8n dinh trong linh
vuc quan sy, nham biéu thi chinh xac cac khai niém, su
vat va hién tugng thudc hoat déng quan su hodc chuyén
mon quan su.

2.2, Thuat ngit Dac cong

Thuat nglr Bac cong la mét hé thong tir vung chuyén
nganh, phan anh cac khai niém, phuong thuc va hoat
dong dac thu lién quan dén luc lugng Pac cong - mot
binh chiing dac biét ctia Quan déi. Do tinh chat dac biét
cda luc lugng, cac thuat ngir lién quan dén linh vuc DC
can dam bao tinh chinh xac, ngdn gon va bi mat cao
nham phuc vu cac yéu cau tac chién dac biét va dam bao
an toan cho cac chién dich quan su.

Thuat ngt Dac cong khong chi bao gém cac ti ngl
dién dat vé t6 chuc, trang bi, va phuang thuc tac chién,
ma con bao quat cac khai niém vé chién thuat, ky nang
chién dau, va cac hoat déng dac biét khac lién quan dén
coéng tac huan luyén va chuan bi chién dau. Cac thuat ngir
nay mang tinh chuyén mén cao, dugc st dung én dinh
trong cac van ban quan su ndi bo, tai liéu huan luyén va
nghién ctu lién quan dén hoat déng cua luc lugng Dac
c6ng. Vi duy, cac thuat ngt nhu dac cdng, pha hoai, tac
chién dém, tap kich bi mat, hay n& hoa trong long dich
déu la nhiing thuat ngl dién hinh dugc sirdung dé mé ta
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chinh xac cac hoat dong va phuong thic chién dau cta
luc lugng Pdc cong.

TU cac phan tich trén, c6 thé dinh nghia thuat ngiDac
céng nhu sau: Thuat ngr Bac cong la mot hé théng céc
tl, nglr thudc hé thuat ng dugc sir dung 6n dinh trong
luc lugng quan sy ndi chung, va luc lugng Dac cdng noi
riéng, nham biéu thi chinh xac cac khai niém, su vat, hién
tugng, phuong thuc tac chién thudc linh vuc quan su
hodc chuyén moén coéng tac clia bo doi Bac cong.

2.3. Tu dién thuat ngif song ngii

Khdi niém

Tu dién thuat nglr song ngl la mét dang tu dién
chuyén nganh, tap hop cac thuat ngr thuéc vao mét linh
vuc hodc chl dé cu thé. Khac vai tir dién phé quat, loai tir
dién nay khong bao gém toan bo tir vung clia mét ngén
ng{ ma tap trung vao nhiing tu nglt chuyén biét, phuc vu
cho nhu cau clia cac nganh nghé hoac linh vuc chuyén
mon [4].

Cdu trdc vimé va vi mé cua tir dién thudt ngir song ngir

Tu dién thuat ngirsong ngl c6 cau tric vi mé va vi mo.
Cac cau trdc nay c6 nhimng dac diém riéng, phu hgp voi
muc tiéu cung cap théng tin chuyén nganh mot cach
chinh xac va hiéu qua trong hai ngéon ngit [4-8].

C4u truc vi mé clia tu dién: Van dé dau tién phai giai
quyét khi tién hanh bién soan mot quyén tu dién 1a lap
bang tu, tuc la danh sach cac muc tir, gém nhiing don vi
ngdn ngl, thudng la ti, nhung cling cé thé 1a don vi nho
hon hoac I6n hon ti, dugc tuyén chon theo muc dich, yéu
cau, tinh chat cta quyén tu dién va sdp xép theo muc
dich, yéu cau, tinh chat ctia quyén tir dién va sdp xép theo
mot tha tu nhat dinh, thudng la theo tha tu chir céi, tao
thanh mot cdu trac chat ché. Day la cau tric c6 nhiing
quan hé doc, suét tir dau dén cudi quyén tur dién nén
dugc goi la “cau trdc vi mo”.

C4u truc vi mé cla tu dién: Cang nhu cau trdc vi mo,
cdu trdc vi moé cua tu dién phu thudc vao loai, cd, muc
dich, yéu cau, déi tugng clia quyén tu dién. Muc ti cung
céap tri thic vé ting don vi cla bang tl, qua giai thich
nghia va nhiing chu thich vé chinh ta, ngtr am, ngl phap,
ti nguyén, pham vi st dung, kha nang té hgp.... clia tu
ngl, nhiing chd thich vé quan hé cda tur ngl trong hé
théng tir vung - nglt nghia (quan hé dong am, déng
nghia, trdi nghia,...) va qua nhing vi du minh hoa. Nhiing
tri thuc nay tuy tiing ngén nglr c6 thé c6 yéu cau khac
nhau, nén cdu tric vi mé cla tu dién ciing c6 mat phu
thudc vao dac diém ctia méi ngdn ng.
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Nhu vay, hai cau tric (vi mo, vi mé) nay phoi hgp chat
ché, lam nén tinh hiéu qua va tién dung cda ti dién thuat
ng( song ngl trong hoc tap, nghién cdu va lam viéc
chuyén mén.

2.4. Tu dién thuat ngit song ngir dién t

Tu dién thuat ngirsong ngirdién t 1a su phat trién ctia
tur dién thuat nglr truyén théng, dugc tich hgp trén cac
nén tang ky thuat sé va cé thé truy cap qua céc thiét bi
dién t& nhu may tinh, dién thoai di dong, hay may tinh
bang. Phién ban dién ti khong chi gir nguyén muc tiéu
tap hop cac thuat ngir chuyén nganh ma con cung cap
nhiéu tién ich vugt troi nhd vao cong nghé s6 héa. Mot s6
tac gid va nha nghién ctu da viét vé dinh nghia va cac khia
canh lién quan dén tu dién dién tu, tiéu biéu nhu Wuster
[9]... Cac tac gid déu nhan manh uu diém cla tu dién dién
td nhu: 1) Tra ctu t nhanh chéng; 2) Cap nhat thudng
xuyén cac tur méi; 3) Dé dang truy cap moi lic moi noi.
Tuong ty, Tarp [10] nhan manh rang tu dién dién ti c6
kha nang cung cap nhiéu tinh nang vuot troi so véi tu
dién truyén théng, bao gém: tinh tuong téc, tinh linh
hoat, da phuang tién, ca nhan hoéa.

Bang 1. So sanh tir dién gidy va tir dién dién t

Tt dién o ,
Tir dién gidy Tir dién dién to
Tiéu chi

Quéd trinh tra ciu tir| Vi tir dién dién td, ngudi
trong tir dién gidy yéu|dung chican go tirkhéa vao
cau nguoi dung lat qua|o tim kiém va két qua sé
Cach truy cap va|cac trang sach d€ tim |xudt hién ngay lap tic. Toc
toc dé tra citu kiém tir vung, dan dén | d9 tra cGu nhanh hon dang
mdt nhiéu thai gian hon, | ké so véi tir dién gidy, gidp
dac biét khi can tra cGu [ nqudi ding tiét kiém thoi
nhiéu tir khac nhau gian va tang hiéu qua

Tirdién gidy chi dugc cap | Tur dién dién tir co thé cap
nhét khi tai ban, khién | nhat lién tuc, tham chi theo
thdng tin nhanh 16i thoi, | thoi gian thuc, gidp nguoi
Khd néang cap |nhét |3 trong bdi canh | dungludn tiép cdn thong tin
nhat ngon ngi lién tuc bién | mdi, chinh xac vé tir mdi,
ddi va nhiéu tir mdi xudt | cach ding va su thay ddi
hién nhanh chéng. ngdn ngi trong nhiéu ngir
canh.

Chi chia thong tin van | Tu dién dién t& khong chi
bén, nghia la nguoi ding | cung cap nghia tirma con ¢o
Tinh tueng tacva | chi ¢6 thé doc nghia cda | thé tich hop nhiéu yéu té da
da phuong tién | tU va khdng ¢d cdc tinh | phuong tién nhu ém thanh
nang hd trokhdcnhu am | (@€ phat am), hinh &nh va
thanh hodc hinhanh. | video.
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Do gidi han v& dung|Tir dién dién tk chia luong
lugng va kich thudc, tir| thdng tin I6n hon nhiéu so
dién gidy chi co thé chita | v6i ban gidy, dong thai cung

Dun lugn } .

Ag L 9 mot lugng thong tin | cdp da dang tur dién chuyén
thong tinvatinh| ° N X Lk ap s
. nhat dinh. Ngudi dung [nganh va bién thé ngon
linh hoat

chi ¢6 thé tra ctiu nhiing | ngii, hé trg nguoi ding tra
tlr ngi ¢6 san trong cudn | ctiu hiéu qua cac ndi dung
tir dién. phiic tap.

Tir dién gidy tuy quan |Tu dién dién tir hd trg giang
trong trong gido duc|day bang vi du thuc té va
nhung chi cung cdp|cung cap cong cu phan tich,
thong tin tir vung, thiéu |thong ké dir liéu gidp
ho trg giang day va|nghién cGu ngon ngir hiéu
nghién ctu chuyén sau. |qua hon.

Ung dung trong
giang day va
nghién citu

Tinh uu viét cla tu dién dién ta dugc lam ré khi
Wiegand [9] dua ra su so sanh su khac biét gitia tu dién
gidy va tu dién dién ti nhu téng hgp trong bang 1.

Tém lai, tir dién dién tir khéng chila mot cong cu tra
ctru nhanh chéng va tién lgi ma con la mot hé thong
hoc tap va nghién ctru toan dién, hé trg da dang cac
phuaong thuc gidng day va nghién clu ngén ngi. Tu
dién dién tir da vugt xa gidi han cla tu dién gidy truyén
thong, dac biét vé mat tinh nang, tinh linh hoat va kha
nang tuong tac.

3. BIEN SOAN TU DIEN THUAT NGU' DAC CONG ANH-
VIET DIEN TU
3.1. Cau tric cta tir dién

Cdu tric vi mé: Cau tric vi moé cla tu dién thuat ngl
can dugc xay dung theo hai hé théng: cac thuat ngl
dugc sdp xép theo cac nhém chuyén nganh: Bac céng
B, Dédc cong Biét ddng, Dac cong Nudc - Nhai, Vo chién
dau Dac céng, Ky thuat chién dau Dac cong. Trong moi
nhom, cac thuat ngr dugc sap xép theo thir tu bang chir
cai tiéng Anh.

Cdu trac vi mé: M&i mot muc ti thuat nglr song ngir
can bao goém céac dir liéu can ban: (1) thuat ng nguon:
ti€éng Anh, thuat ngir dich: tiéng Viét, dinh nghia, giai
thich (néu can); (2) théng tin vé nglr phap: tu loai (danh
tu, dong tu, tinh tu, trang tu,...), (3) nglr am: ky hiéu phién
am; (4) cac thong tin minh hoa lam rd nghia: vi du minh
hoa, hinh &nh minh hoa (néu can).

Ngoai ra, viéc trinh bay cac thuat nglt can dap Ung cac
yéu cau: (1) cdc danh ti luén luén & hinh thic sé it, trir khi
mot danh ti ndo d6 ludn ludén & hinh thiic sé nhiéu, t6
chic quéc té,..); (2) cac dong tur ludn dugc trinh bay &
nguyén thé khéng c6 “to”.
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3.2. Quy trinh bién soan ti dién thuat ngit Pac cong
Anh - Viét dién t

Quy trinh bién soan T dién Dac cong Anh - Viét dién
ti dugc tién hanh theo 4 budc chinh: (1) Xac dinh muc
tiéu, yéu cau, (2) Thiét ké kién truc, (3) Xay dung co s& di
liéu, (4) Xay dung hoan thién tu dién. Quy trinh dugc thé
hién nhu hinh 1.

<1> Xdc dinh muc tiéu, yéu ciu ciia tir dién

- Céc chirc nang chinh cia tir dién
- Boi twong ngudi dung
- Nén tanghoat dong

:) Thiét ké kién triic ciia tir dién

- Giao dién nguoi dung (UI)
- Co ché tim kiém, tra ctiru

(3) XAy dung co s& dir liéu cia tir dién
- Xac dinh yéu cau vé dit liéu

- Lwa chon hé quan trico so di liéu

- Thiét ké cau tricco so dix liéu

- Thu thap dur liéu

S
(4)

- Congcu phattrién
- Thiet ke giao dién )
- Kiém thwr, dong goi san pham

XAy dung, hoan thién tir dién

Hinh 1. Quy trinh xay dung tir dién Ddc cong Anh - Viét dién tir

Xdc dinh muc tiéu, yéu cdu cda tu dién

- Cac chlic nang chuan, ca ban ctia mét bo tirdién dién
tir (phan mém tra clu) bao gém: (1) Duyét muc tu theo
nguyén tac sdp xép chi muc cla tap hgp tir c6 trong co sé&
d liéu da dugc xay dung; (2) Tim kiém theo ti khog; (3)
Hién thi nghia cla tu, ky hiéu phién am, phan loai tur, vi du
va hinh dnh minh hoa (néu co).

- Boi tugng ngudi dung

La can bo, hoc vién, chién si, ngudi dang hoc tiéng
hodc nghién ctu tai liéu chuyén nganh.

- Nén tang hoat déng

Tu dién Dac cong Anh - Viét dién tir hudng téi phuc vu
da dang ngudi dung nén yéu cau phai dat dugc la tién
trién khai, dé st dung, tinh tuong thich cao véi cac hé
diéu hanh hoac nén tang phé bién.

Thiét ké kién truc tir dién

- Phan 16p hé théng bao gém giao dién ngudi dung va
co ché tim kiém, tra ctu
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+ Giao dién nguci dung (Ul) nhu hinh 2.

Ving Logo, tiéu d&, nhén dién san phim
Vung chtrc néng
tim kieém

g2
8o 2 ;

4 é Vung hién thj chi tiét ni
g Z dung tra clru

fg 3}

S

-
o 3

M A

+ +

Hinh 2. So d6 khai thiét ké giao dién tir dién Dac cong Anh - Viét dién tk

Bao gébm vung hién thi Logo, tiéu dé, nhan dién san
pham; cdc khung man hinh tim kiém (hodc duyét cay muc
tW), khung hién thi két qua tim kiém, khung hién thi chi
tiét cla muc tu, thuat ng dugc chon tra clu, va cac chiic
nang khac (sé phat trién ma rong trén cac phién ban sau
cla tu dién).

+ Co ché tim kiém, tra ctu:

Lap chi muc (Index), sap xép téi uu (Sort) cho tap hgp
tU (thuat ngl) trong co s& dir liéu, s& dung cac cau truy
van chon danh sach theo cac tiéu chi khép dung hoac gan
dung dé rat ngan thoi gian tim kiém, tra cliu cac muc tu,
hién thi két qua trén giao dién tu dién.

Xay dung co s di liéu cda tur dién

- Xac dinh yéu cau vé d liéu: Trén co s& xac dinh yéu
cau vé dirliéu can luu trr, tap hop pham vi cac thuat ngi
can xay dung sé bao gom cac trudng thong tin chinh: (1)
Thong tin vé tu: TU vung, nghia, cach phat am, tu loai
(danh tu, dong tu...), cac vi du minh hoa va ddc ta thém.
(2) Phat am, phién am: M6 ta ky hiéu phién am.

- Lua chon céng cu hé quan tri co s& dii liéu: VGi pham
vi cuén tu dién Dac cong Anh - Viét dién t theo yéu cau
luu tri dudi 10.000 muc tl, nhom dé tai lua chon dinh
dang luu tri dr liéu la file XML d€ biéu dién tap hop co sG
d liéu. Véi dinh dang file luu trit XML gitp viéc xt ly cac
cau truy van don gian, thai gian duyét truy xuat nhanh,
phu hgp véi tinh ma cla ti dién cho phép bé sung tang
thém lugng muc tu (thuat ng{) trén cac phién ban phat
trién vé sau.

- Thiét ké cau tric co s& dit liéu: Xay dung cau trac cac
bang dir liéu luu tri trong co s dir liéu cé6 méi rang budc
logic, t6i uu bao gobm céc truong thong tin da néu tai
phan xéac dinh yéu cau vé dir liéu.

- Thu thap d{ liéu: Bay la budc quan trong, sau khi xac
dinh cac tiéu chi trén, nhom nghién ctu da tién hanh lap
ké hoach tién hanh thu thap dirliéu. Trong d6, phan céng
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thanh vién lam viéc véi cac khoa chuyén nganh, ca quan
khoa hoc quan su, loc tap hgp trén cdc tai liéu chuyén
khéo, tai liéu tdp huan chuyén nganh dé téng hgp nguén
ditliéu. TU nguén dir liéu téng hgp, nhém nghién ctu tién
hanh xac minh, loai bé trung ldp, bé sung théng tin moé ta
cac thuat ngl trén tap hop dugc lua chon, cac trudng
phién am, vi du va hinh anh minh hoa.

Xady dung, hoan thién tur dién

Cdng cu phat trién: TUr cac budc phan tich, thiét ké hé
thong, xay dung ca s& dir liéu, mé ta dac tinh tra cru clia
tur dién dién td, nhém nghién cdu lua chon cong cu phat
trién 1a boé phan mém eXelLearning phién ban 2.9 nhu
hinh 3.

About eXelearning

eXelLearning

= The EXtremely Easy to use elea authoring too
. on: 2.9
eXe is a GPL2+ free/libre tool for the educational community to

create and publish open educational resources.

Hinh 3. Giao dién phdn mém eXeLeaming phién ban 2.9

Day la bd cong cu ma nguén ma, mién phi, da dugc
Cuc Nha trudng/BTTM gidi thiéu tai H6i thdo khoa hoc va
tap huan xay dung hoc liéu sé cho can bo, giang vién céc
hoc vién, truong si quan (thang 10/2022).

San pham dugc thiét ké bsi phan mém eXelLearning
dat chudn hoc liéu dién tr SCORM, chay trén céc trinh
duyét WEB théng dung, khéng can cac budc cai dat phic
tap, phu hgp véi da s6 ngudi dung cé ky nang ting dung
CNTT muc co ban. Ngoai ban déng géi chay truc tiép trén
may tinh ca nhan, san pham sau khi hoan thién cé thé tich
hap chay trén moi trudng Internet hodc trén mang truyén
s6 lieu quan su dé nhiéu ngudi dung tién tra ctu, khai
thac cing mét thai diém.

3.3. Tinh nang cha tu dién Dic cong Anh - Viét dién ta

- Chiic nang tra ctu thuat ngit:

Ngudi dung c6 thé tra ctu thuat nglt da dugc xay
dung trong tap hop co s& dir liéu clia ti dién. Chic nang
tra cttu dugc thuc hién bang hai cach: tra ctu tuan tu theo
chi muc tir da dugc sap xép theo bang chir céi tiéng Anh,
hoac tra ctru bang céng cu tim ki€ém theo “cum thuat ng”
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dugc tich hgp trong phan mém, gilip ngudi dung tra ctu
ng{, nghia cac cum tur tuong Ung bang tiéng Anh hoac
tiéng Viét. Phan mém tra vé két qua la nghia tiéng Viét,
phién am chuén xac kém vi du minh hoa.

- Chuic nang kho di liéu thuat nglt chuyén nganh:

Vé6i co s& di liéu dugc xay dung qua cac budc thu
thap, chon loc va chudn hoé vé6i hang nghin thuat ng
dugc dich song nglt Anh - Viét c6 giai thich chi tiét, vi du
minh hoa hgp ng( canh, cuén tur dién 1a mét kho thuat
ng{ cac chuyén nganh thudc linh vuc dac cong phuc vu
hoc tap va nghién ctu. Kho di liéu cho phép bé sung,
hiéu chinh, cap nhat cac thuat nglr méi trong cac phién
ban nang cap ctia phan mém.

- Chiic nang hién thi théng tin da chiéu:

Théng tin vé méi muc t, cum thuat ngl trong tur dién
dugc hién thi song ng(t Anh - Viét, dinh nghia ngan gon,
ré rang, giai thich chinh xac va cé dong. Trong méi muc
tl sé bao gém phién am chuan quéc té (IPA) kém vi du
hgp ngit canh dé hinh dung, c6 tich hgp minh hoa bang
hinh anh trong céac trudng hop can thiét.

- Giao dién va trdi nghiém nguai dung:

Bo tur dién dién ti duoc thiét ké véi giao dién than
thién, hién dai, tuong thich hoat déng tét trén may tinh
ca nhan ngudi dung hodc méi trudng dung chung khi
dugc tich hgp véi hé théng mang cla don vi. V3i thuat
toan tim ki€ém nhanh, phan mém tra vé két qua tuc thi véi
do chinh xac cao kém goi y danh sach cac cum thuat ngir
gan nghia, tién tra ctu. Ngoai ra, ti dién cho phép chay &
ché d9 offline, tra ctiu khéng can két n6i mang, phu hop
véi moi trudng dac thu quan su dam bao an toan théng
tin theo quy dinh.

3.4. Huéng dan st dung Tu dién Dac cong Anh - Viét
dién tu

- Giao dién chinh cda b6 tir dién nhu hinh 4.

omsusn VIETNAMESE DICTIONARY
rms of Viet Nam Special Forces

TU DIEN ANH - VIET
Thuat ngu chuyen nganh Dac cong

- A commando trained for ground-based operations.
- Dic cdng duge budn luyéa cho tic chiéa tréa b,

Hinh 4. Giao dién chinh clia tit dién Dac cong Anh - Viét dién ti

GOm cac khu vuc chiic nang: (1) Vung hién thi tiéu dé
va logo; (2) Vé menu duyét muc tur theo thit tu bang chir
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céi (English alphabet); (3) Chuyén sang chiic ning tim
kiém theo "tu", "cum tu"; (4) Vung duyét muc tir trong tap
hop dirliéu; (5) Vung hién thi ndi dung muc tir can tra cuu.
- C6 hai cach dé tra ctu tir:
Cach 1: Tra ctiu theo thi tu tir nglt phan loai bang bang
chir céi tiéng Anh (A - Z), dugc minh hoa trong hinh 5.

ENGLISH - VIETNAMESE DICTIONARY TU DIEN ANH - VIET
Terms of Viet Nam Special Forces | Thuat ngif chuyén nganh Dac cong

s - urban commando (n) 9 .
<s

o " ong mdi tnrdug 66 thi. = 5 S

Hinh 5. Giao dién tra ctiu theo thi tu bang chi cdi tiéng Anh

(1) Click chuét vao biéu tugng cudn sach vai chir céi
dai dién dé ma tap hop tu.

(2) Click chuét vao biéu tuong trang sach tuong tng
vGi cum tlr can tra ctu.

Noi dung chi tiét clla cum thuat ngir sé hién thi tai
vung (3).

Cach 2: Tra ctiu bang chiic nang tim kiém: dugc thao
tac qua 4 buéc nhu hinh 6.

ENGLISH - VIETNAMESE DICTIONARY
Terms of Viet Nam Special Forces

TU DIEN ANH - VIET
Thuat ngi chuyén nganh Dac cong

"™

Corner Shot (v)

9

Hinh 6. Giao dién tra ctiu bang chic nang tim kiém

(1) Chon biéu tugng kinh lup, m& tinh nang tim kiém.

(2) Nhap muc tir can tim vao 6 dién tur, c6 thé tim kiém
cac cum tir bang tiéng Viét hoac tiéng Anh.

(3) Nhan nut "Tra ctu" dé phan mém tim thong tin lién
quan trong co s& dit liéu. Cac muc tir khép dung sé hién
thi theo danh sach.

(4) Click chuét vao danh sach liét ké cua két qua tim
ki€m dé hién thi théng tin chi ti€t muc ti can tra clu tai
vung (5).
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4. KET LUAN

Bién soan tur dién thuat ngDac cong Anh - Viét phién
ban dién tl tai Trudng S quan Dac cong nham xay dung
moét cong cu tra cliu va hoc tap hién dai, phuc vu hiéu qua
cho céng tac gidng day, hoc tap va nghién ctu cla luc
lugng Dac cong trong toan quan. T dién thuat ngl Pac
céng Anh - Viét khéng chi 1a nguén tai liéu tham khao
dang tin cay, ma con gop phan chudn héa, hé théng héa
va thdng nhat cach hiéu, cach dung thuat nglr chuyén
nganh Ddc cong trong moi truéng song ng(r.

Vé phuong dién ly luan, nghién ctiu dong gop co s&
khoa hoc cho viéc bién soan tur dién song nglt Anh - Viét
vé thuat ngit chuyén nganh, dac biét trong linh vuc quan
su va Dac cong - mot linh vuc con it dugc khai thac. Vé
phuong dién thuc tién, san pham la tu dién dién t& than
thién, dé cap nhat, dap ung yéu cau chuyén déi sé trong
gido duc - dao tao quan doéi hién nay. Két qua nghién ctu
khong chi gép phan nang cao nang luc ngoai ngl chuyén
nganh cho can bg, hoc vién Bdc cong, ma con mé ra
hudng phét trién cac cong cu hoc tap dién ta hién dai,
g6p phan déi mdi toan dién céng tac dao tao trong Quan
do6i nhan dan Viét Nam.
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LEARNING ENGLISH THROUGH BLENDED TASK-SUPPORTED
ACTIVITIES: INSIGHTS FROM FIRST-YEAR STUDENTS

HOC TIENG ANH THONG QUA CAC HOAT DONG HO TRO THEO NHIEM VU
TRONG MO HINH HOC TAP KET HOP: QUAN DIEM CUA SINH VIEN NAM NHAT

Duong Thi Kim Hue', Le Thi Thu Huong'*
DOI: https://doi.org/10.57001/huih5804.2025.429

ABSTRACT

This paper reports the perceptions of the first-year English for Occupational Purposes (EOP) students and teachers at Hanoi University of Industry (HaUl)
towards blended task-supported speaking activities, especially challenges faced during online preparation. The findings were obtained from semi-structured
interviews and focus group discussions carried out with 24 students and 8 teachers. Respondents highly appreciate task-supported speaking, whereby the
blended learning model enabled engagement to build confidence offering meaningful opportunity for communicative practice. However, several barriers limit
its overall effectiveness. Such problems included heavy workload among students, technical problems, and unclear online instructions which made them less
ready for classroom tasks. Teachers likewise highlighted uneven levels of online preparation, time constraints for providing scaffolding support. Despite these
issues, both groups proposed improvements such as stronger alignment between online input and in-class tasks, more focused online modules, and clearer pre-
task guidance. Overall, the study offers insights into optimizing blended Task-supported Language Teaching (TSLT) practices in Vietnamese EOP contexts and
provides implications for teaching and learner support.

Keywords: Blended learning, task-supported language teaching, English for occupational purposes, perceptions, speaking tasks.

TOM TAT

Bai bdo trinh bay két qua nghién ctiu cach sinh vién nam nhét hoc chuang trinh Tiéng Anh theo dinh hudng nghé nghiép va gido vién tai Truong Dai
hoc Cong nghiép Ha Noi nhin nhan cac hoat dong néi ¢d ho trg nhiém vu trong md hinh hoc két hop, dong thdi tap trung vao nhiing thach thiic phét sinh
trong qua trinh chuan bi bai hoc truc tuyén. Dua trén phdng van ban cdu tric va thao ludn nhom vdi 24 sinh vién va 8 gido vién, két qua cho thay nhin
chung sinh vién va gido vién cd thai do tich cuc doi véi cac hoat dong ndi theo nhiém vu. Sinh vién va gido vién déu cho rang hinh thiic hoc tap két hop
gitip tang muc d0 tuong tac, xay dung su ty tin va tao o hdi thuc hanh giao tiép. Tuy nhién, mgt s6 trd ngai han ché tinh hiéu qua chung cta md hinh hoc
tap két hap. Sinh vién cho rang tinh trang hoc tap qua tai, khé khan vé kj thudt va hudng dan truc tuyén chua ré rang lam giam miic d6 san sang khi tham
gia nhiém vu hoc tap trén 16p. Gido vién ciing nhan manh sy chénh léch vé mitc do chudn bi ndi dung cac bai hoc truc tuyén va thai gian huéng dan han
ché trong hoat dong giao tiép. Mac du ca hai nhém déu dé xuat cac cai tién nhu tang cudng su lién két gitta ndi dung truc tuyén va nhiém vu trén lgp, tinh
gian hoc lidu tryc tuyén va cung cap hudng dan tién nhiém vu rg rang han. Nhin chung, nghién ctu mang lai nhitng gi y quan trong nham t6i uu héa mo
hinh “Day hoc ngdn ngir c6 ho trg nhiém vu” trong méi truong hoc tap két hop theo dinh hudng nghé nghiép tai Viét Nam va dua ra ggi y cho viéc giang
day va hé trg nguai hoc.

Tirkhéa: Hoc tdp két hap, day hoc ngén ngi c6 hd tro nhiém v, Tiéng Anh theo dinh hudng nghé nghiép, nhdn thiic, nhiém vu néi.
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1. INTRODUCTION

Vietnamese higher education has increasingly
prioritized the English skills of non-English majors,
particularly as universities want to supply the labor
market in internationalized industries [1, 2]. English for
Occupational Purposes (EOP) programs are therefore
designed strategically to satisfy workforce requirements
by providing employees opportunities for practice
related to communication tasks they may need in real life.
Blended learning, which combines digital modules with
traditional face-to-face (F2F) instruction, has shown
potential to enhance learner autonomy, increase
exposure to English input, and promote communication-
focused activities in university contexts [3, 4.

Hanoi University of Industry (HaUl) has been a leading
institution in implementing blended English programs
with the EOP curriculum launched in 2015. In the EOP
program at HaUl, Vocabulary, Grammar, Pronunciation,
Reading, and Listening tasks provide knowledge through
an online platform as foundational knowledge whereas
communicative task-supported speaking activities are
practiced in F2F classes. This reflects global trends that
recommend integrating meaningful communication and
active learning between hybrid environments [5]. For
non-English majors preparing for future work involving
international collaboration, the development of speaking
competence is significant, aligning with recent research
finding that workplace-oriented English instruction
increases employability and confidence [6].

Within this structure, HaUl adopts Task-Supported
Language Teaching (TSLT) for organizing speaking
activities in face-to-face classes. TSLT enables teachers to
assist communicative tasks with necessary linguistic
scaffolding, making it suitable for first-year students who
often require guided practice. Studies in Vietham and
other countries confirm that task-based or task-
supported speaking activities enhance students’ fluency,
confidence, and interactional [7, 8].

Despite these benefits, several challenges need to be
addressed when implementing the task-supported or
blended approach. Research [9] noted that teachers have
highlighted concerns regarding uneven student
preparation, insufficient time for task performance, and
difficulty in aligning the online and in-class components.
Meanwhile, students may face problems with self-
regulation, not understanding online contents, and not
being able to use vocabulary and grammar learned
online for communicative tasks in class. These challenges
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suggest that the success of blended learning and task-
supported speaking would have to emphasize equally
important considerations relating to curriculum design,
learners’ readiness and teachers’ pedagogy.

Though studies have analyzed TBLT or blended
learning in Vietnam, very few have discussed how these
two components function together in an EOP context.
Moreover, existing research highlights either student
perceptions or teacher perceptions, rather than exploring
both perspectives within the same program. Thus,
understanding the interaction between online
preparation and face-to-face speaking tasks is crucial
with varying levels of motivation, confidence, and prior
learning among first-year students.

For these reasons, this study aims to explore
perceptions of first-year EOP students and teachers at
HaUl on the role and effectiveness of task-supported
speaking activities, the challenges students face in
preparing online lessons and participating in classroom
tasks. Rather than measuring the learning outcome
quantitatively, this study focuses on eliciting the
perceptions of first-year students and teachers, lighting
on how blended TSLT practices work when applied in real
instructional settings.

The study is carried out to address three following
research questions:

- How do students and teachers perceive the role and
effectiveness of task-supported speaking activities in F2F
classes?

- What challenges do students experience when
preparing online lessons and participating in task-
supported speaking activities?

- What improvements are recommended to enhance
the effectiveness of a blended EOP speaking course?

2. LITERATURE REVIEW
2.1. Blended Learning in Higher Education

Blended learning has become a dominant instructional
model in tertiary education due to its capacity to merge
the strengths of online and F2F instruction. Defined as the
purposeful integration of digital learning with traditional
in-class teaching, blended learning aims to optimize
flexibility, learner engagement, and the overall quality of
learning outcomes [10, 11]. This model is increasingly
recognized as a response to the demands of the expansion
of higher education, digital transformation, and the
evolving expectations of learners in the 21st-century
knowledge economy.

Tap61-5612(12/2025)



P-ISSN 1859-3585 | E-ISSN 2615-9619 | https:/jst-haui.vn

LANGUAGE - CULTURE

In language education, the adoption of blended and
flipped models has accelerated because they allow
teachers to shift receptive, input-based learning such as
vocabulary, grammar, and pronunciation to online
environments, thereby freeing classroom time for
communicative, interactive, and task-based activities
[12]. This reallocation of instructional time aligns with
communicative language teaching (CLT) principles,
which emphasize meaningful language use and active
learner participation. Research in Asian EFL contexts
further demonstrates that blended learning can enhance
learners’ autonomy and metacognitive awareness by
encouraging independent preparation before class [13,
14]. Learners who consistently engage with online
materials tend to demonstrate improved readiness for in-
class speaking tasks, stronger vocabulary retention, and
higher levels of self-efficacy.

In Vietnam, several studies highlight the potential of
blended English instruction to support student-centered
learning. Dinh et al. [15] found that university students
appreciated the flexibility of online modules but still
valued  face-to-face  sessions for  practicing
communicative skills. However, they also noted
challenges such as inconsistent preparation, varying
digital literacy among students, and a lack of explicit links
between online content and classroom activities. Similar
findings were reported by Li [16], who observed that
students often viewed online tasks as “isolated
requirements,” which subsequently weakened their
participation in in-class communicative activities.
International research further confirms that blended
learning is most effective when learners' independent
preparation flows directly into live, meaning-focused
classroom activities. For example, Jiang et al. [17] showed
that blended EFL courses in Asia improved students’
listening and speaking development when online
modules provided the linguistic foundation needed for
offline communicative tasks. These findings strongly
align with HaUl's EOP structure, which relies on online
preparation to support face-to-face task performance.

Despite these benefits, several challenges persist.
Studies highlight that many first-year university students
struggle with self-requlation and time management
when learning online, resulting in uneven preparation
and reduced performance during classroom activities
[18]. Digital readiness including technological skills,
access to stable internet, and familiarity with learning
management systems also influences learners’ ability to
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benefit from blended models. In contexts like Vietnam,
where students are transitioning from teacher-centered
high school environments to more autonomous
university settings, variability in digital competence can
significantly affect learning outcomes. These challenges
underscore the importance of supportive blended course
design, clear instructions, and scaffolding that guide
learners through online preparation and in-class
application.

2.2. English for Occupational Purposes (EOP)

English for Occupational Purposes (EOP) is a branch of
English for Specific Purposes (ESP) that equips learners
with the communicative skills required for professional
contexts. In countries experiencing rapid globalization
such as Vietnam, proficiency in occupational English is
increasingly essential for accessing competitive job
markets, participating in international collaborations, and
meeting employer expectations [19]. As industries across
manufacturing, engineering, tourism, and information
technology expand their international partnerships,
universities must prepare graduates to communicate
effectively in professional settings.

Research shows that EOP learners often face
difficulties due to limited exposure to workplace
communication during secondary education, where
English instruction is largely test-oriented and grammar-
focused [20]. Consequently, first-year university students
frequently lack familiarity with domain-specific
vocabulary, functional language, and pragmatic skills
such as giving instructions, requesting clarification,
participating in meetings, or handling customer
interactions. These gaps can hinder learners’ ability to
transition smoothly into workplace-oriented EFL
classrooms.

Scholars emphasize that effective EOP instruction
should be contextualized, authentic, and aligned with
real-world communication demands [21]. Scaffolding
plays a crucial role in supporting learners with low or
mixed proficiency. This approach includes pre-teaching
key vocabulary, modeling professional discourse,
providing structured speaking frames, and integrating
tasks that simulate workplace scenarios. In blended EOP
programs, online learning platforms are especially useful
for allowing learners to build foundational knowledge
before participating in interactive, scenario-based tasks
in the classroom. This combination ensures that learners
can engage more confidently in occupational
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communication tasks, thereby strengthening both
linguistic competence and employability skills.

2.3. Task-Supported Language Teaching (TSLT)

Task-Supported Language Teaching (TSLT) has gained
prominence as a pedagogical approach that incorporates
communicative tasks within a structured instructional
sequence. Unlike Task-Based Language Teaching (TBLT),
which prioritizes task performance as the central mode of
learning, TSLT allows for explicit instruction, guided
practice, and linguistic scaffolding prior to task
completion [22]. This distinction makes TSLT particularly
suitable for lower-proficiency or mixed-ability learners,
common in first-year EOP programs, because it balances
communicative practice with focused language support.

Research identifies a range of task types commonly
used in TSLT classrooms, including role-plays,
information-gap  activities, problem-solving tasks,
storytelling, and mini-presentations. These tasks are
designed to promote negotiation of meaning,
interactional competence, and the integration of
linguistic knowledge with communicative performance.
Recent studies show that TSLT increases learners’
speaking fluency, accuracy, and confidence by providing
supportive pre-task activities followed by opportunities
for meaningful communication [23, 24]. In blended or
flipped classrooms, tasks become even more effective
when students first learn key vocabulary and structures
online and then apply them during in-class activities.

Furthermore, online pre-task preparation enhances
the quality of learners’ performance during
communicative tasks. Research [25] found that students
who completed digital pre-task input demonstrated
higher fluency, more accurate vocabulary use, and
greater task engagement than those who received
instruction only through F2F lessons. This suggests that
integrating TSLT into blended learning environments
creates a complementary relationship in which online
preparation reinforces linguistic input while classroom
tasks promote communicative use. Such alignment is
essential in EOP settings where learners must connect
theoretical knowledge with practical communication
demands.

3. METHODOLOGY
3.1. Research Design

This study employs a qualitative descriptive research
design to understand the perceptions and challenges
faced by students and teachers within a real educational
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environment. Rather than testing hypotheses or
measuring variables statistically, the study seeks to
provide rich descriptions of blended EOP learning and
teaching. Using semi-structured interviews and focus
group discussions (FGDs), the research aims to gain
insights into online preparation, classroom task
participation, perceived effectiveness, and barriers to
learning.

3.2. Research Context

The research was carried out at HaUl, which provides
an extensive EOP program lasting for 6 semesters (30
credits). The program has both online and face-to-face
(F2F) components, delivered through the online learning
platform eop.edu.vn, and in-person classes. The online
modules include Vocabulary, Grammar, Reading and
Listening, Writing, Pronunciation, and Pre-speaking
activities. Students are required to complete online tasks
prior to each of the F2F sessions. The F2F classes focus on
communicative practice, especially task-supported
speaking activities. Typical F2F lessons begin with a
warm-up and a review of the previous lesson, and then
followed by guided practice, task performance, and a
post-task feedback segment. The blended model of the
program is designed to optimize students' practical
interaction and communication skills during classroom
activities.

3.3. Participants

A total of 32 participants took part in the study. 24
first-year students from different majors such as
engineering,  information  technology,  business
administration, tourism, and garment technology,
represent different levels of the English proficiency and
online learning habits. 8 EOP teachers represent different
years of teaching experience and knowledge of blended
learning pedagogy. Three focus groups, each consisting
of five students, were conducted to further enrich the
qualitative data by providing opportunities for collective
reflection and comparison of experiences.

3.4. Research instruments

Two  qualitative  instruments,  semi-structured
interviews and focus group discussions, were employed to
collect data for this study. Semi-structured interviews were
used as the primary data collection tool and were
conducted with 24 first-year students and 8 EOP teachers
to explore their perceptions, experiences, and challenges
related to the blended learning model and task-supported
speaking activities. The student interviews focused on
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their engagement in online modules, their preparation for
tasks, and their attitudes towards speaking activities in the
classroom. The interviews with the teachers examined
perceptions of the task effectiveness, the level of students'
readiness, and the challenges in coordinating online and
classroom activities. All interviews, conducted in
Vietnamese to ensure clarity and comfort, were
approximately 25 - 35 minutes long, and participants were
audible during the interviews.

Based on preliminary analysis of the interview data,
we arranged three student focus groups and one teacher
focus group. Participants were able to contrast their
experiences and determine common issues, as well as
discuss how online preparation influenced task
performance. Each session lasted 45 to 60 minutes and
was held in Vietnamese to allow for more comfortable
discussion. All recordings were transcribed, then
combined with the interviews to strengthen
triangulation and enrich the understanding of the role of
blended learning and task-supported speaking activities
in the EOP environment of HaUl.

3.5. Data analysis

All interview and focus group data were transcribed
verbatim and analyzed using thematic analysis with an
inductive coding approach. The transcripts were read
repeatedly to identify recurring ideas, which were coded
and grouped into broader themes reflecting participants’
perceptions and experiences. Data from interviews and
focus groups were compared to triangulate findings and
enhance the credibility of the analysis. Representative
excerpts were selected to illustrate key themes in the
Findings section.

4. FINDINGS AND DISCUSSION
4.1.Perceptions of Task-Supported Speaking Activities
4.1.1. Student Perceptions

Most students expressed positive attitudes toward
task-supported speaking activities, saying that they were
“engaging”, “motivating” and “helpful for real
communication.” They perceived that tasks provide
opportunities to practice speaking in a natural and
interactive way. | used to mostly learn grammar and write
sentences. A student shared: “Before university, | mostly
learned grammar and wrote sentences. Here, tasks help me
actually speak. Even if | make mistakes, I'm still speaking
more than before.” (S3).

Many students shared the feeling that doing the
online modules made them feel prepared: “When I finish
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the vocabulary online, | can use it in the speaking task. So,
the task becomes easier. | feel more confident.” (512).
However, this was not universal. Some students
admitted that their level of online preparation
determined how well they could participate. A student
reflection, shared by many, captured this tension: “If |
only skim the online lesson, during the task | have nothing
to say. | look at my partner, and we both wait for the other
to speak first.” (FGD-S2)

These findings corroborate what [4] found that
students are more fluent and involved when pre-task
preparations have been made adequately. Relatedly, [23]
noted that active participation in task performance
depends largely on how much students know about topic
vocabulary and communicative functions.

Several participants reported that task-supported
speaking activities encouraged interaction and reduced
the fear of judgment. One focus group member
explained: “When we work in pairs or small groups, | feel
more relaxed. It’s easier to try speaking because I'm not in
front of the whole class.” Students also indicated that tasks
take people out of their comfort zones. That makes them
feel like they are gaining something: “At the beginning of
the semester, even simple tasks were difficult for me. Now |
can talk for a longer time, and | can respond faster. The tasks
really help us to practise.” (S19). This increase in confidence
validates the findings of [8], who found that structured
tasks in blended courses reduce speaking anxiety and
encourage risk-taking in communication.

4.1.2. Teacher Perceptions

Teachers shared the view that task-supported
activities are good for the development of
communicative competence and for drawing a diagnosis
of students’ strengths and weaknesses. One teacher
remarked: “Tasks reveal a lot. | can see who really
understands the online content and who just clicks through
the lessons.” (T1). One teacher emphasized how
assignments made the speaking classes more dynamic:
“When students are doing tasks, the classroom atmosphere
changes. They talk more, laugh more, and even shy students
try to participate.” (T5)

Teachers also commented that tasks allowed them to
observe students’ real-time language use: “A test can
show grammar, but tasks show how they communicate. It’s
different. In tasks, they must listen, respond, and negotiate
meaning.” (FGD-T1)

These perceptions support the argument made by
[22] that task-supported instruction enhances

HaUl Journal of Science and Technology | 13



VAN HOA

https://jst-haui.vn| P-ISSN 1859-3585 | E-ISSN 2615-9619

interactional competence by creating authentic
communicative demands. However, teachers also
expressed concerns about uneven online preparation.
One teacher described: “Some students come prepared,
but some don’t. That makes the task unbalanced. One
student talks a lot, and the other just smiles or uses
Vietnamese.”

They further stated that tasks enabled them to
observe the students’ language use in real-time: “A test
can show grammar, but tasks show how they communicate.
It’s different. In tasks, they must listen, respond, and
negotiate meaning.” (FGD-T3)

These perceptions support [22], who argued that task-
supported instruction enhances interactional
competence by creating authentic communicative
demands. Nevertheless, the teachers in the study share
their concerns about the uneven online preparation. As
one of the teachers narrates, “Some students come
prepared, but some don’t. That makes the task unbalanced.
One student talks a lot, and the other just smiles or uses
Vietnamese.” (FGD-T5)

These findings are in line with what was observed by
[4], who noted that ineffectiveness in online preparation
reduces the influence of face-to-face communicative
tasks within blended learning contexts.

4.2. Challenges in Online Preparation and Task
Performance

4.2.1. Student Challenges

Students reported several challenges that hindered
both their online preparation and performance in class.
The major concern was the heavy workload and time
pressure of online modules that run concurrently with
deadlines from other courses. As one student explained:
“Sometimes | have three or four subjects with deadlines. |
only have time to finish the online tasks quickly, not to study
deeply.” (S6). Due to this pressure, most students treated
online preparation as a checklist rather than making it a
learning process by skimming videos and guessing
answers; some relied on peers just to complete tasks on
time. Students also complained about difficult
vocabulary and grammar. There were long lists of
unfamiliar or academic words in online lessons as one
student to note, “There are long word lists, and some words
are too academic. | memorize them for the quiz but forget
them during the task.” (FGD-S1). This results in short-term
memorization for quizzes and not meaningful retention
or use in communication.
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Another problem was unclear instructions in online
tasks. Brief or ambiguous instructions particularly in the
reading and pronunciation modules caused uncertainty
about how to do the tasks: “Some instructions are short
and | don't really understand what to do. Then I just guess
and submit.” (S9). This kind of confusion often leads to less
active attempts, hence passive engagement. Nearly all
students also reported technical problems such as slow
internet, login errors, frozen screens, and long loading
times especially those who were in the dormitories. One
student shared: “In the evening, the Wi-Fi is very slow.
Sometimes | spend ten minutes waiting for the video to
load.” (S13). Such problems have been found by [9] to
technologically constrain engagement in blended EFL
learning.

In class, most students could not well transfer the
online learnings to speaking activities because they were
anxious, fearing mistakes, or could not create ideas. One
commented: “l know the vocabulary but when | speak, | get
nervous. | forget the words or mix them up.” (520). Also,
unfamiliar topics also made idea generation difficult.
These challenges prove how academic workload,
linguistic difficulty, technology issues, and affective
factors hinder students from maximizing the benefits
from the blended learning approach. Parallel study [7]
noted that anxiety and cognitive overload have always

been constraints to learners’ spontaneous oral
performance

4.2.2, Teacher Challenges

Teachers reported several challenges in the

implementation of blended learning tasks. Their major
concern about uneven levels of student preparation. This
pattern was earlier noted in studies on blended and
flipped classrooms [10, 12]. Teachers confirmed that
students completed online modules either fully or
superficially. Others skipped parts and some did not
complete at all. As one teacher commented: “When only
half of the students prepare properly, it becomes hard to run
a communicative activity. The well-prepared students move
ahead quickly, but the others stay silent or wait for help.” (T4)

This was corroborated by another teacher in the focus
group discussion: “In group work, the prepared students
take the lead, but the unprepared ones don’t contribute. It
creates an imbalance and slows down the whole task.”
(FGD-T2). Such uneven preparation led to a lot of
interventions from the teachers or adjustment of the level
of task difficulty during the lesson. Teachers also
emphasized the limited time for scaffolding particularly
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when online content carried complex grammatical or
pronunciation elements. This is supported by [9], who
noted that blended instruction creates its own time
constraints.

Several teachers indicated that since most of the class
period would be devoted to communicative tasks, there
would not be sufficient time to review the online
materials or address student confusion. One noted:
“Students come with many questions from the online
lessons, but | can’t go through all of them. The lesson time is
fixed, and we have to move to the main task.” (T2). Another
teacher added: “I want to model the pronunciation more
before they speak, but there isn’t enough time. If | spend too
long on scaffolding, we won't finish the activity.” (FGD-T1).
This has made teachers feel that students perform
communicative tasks without adequate linguistic or
procedural preparation.

Overall, teachers’ perspectives underscore how varied
readiness and insufficient time for scaffolding hinder
their ability to assist students effectively in blended
learning environments. These practical concerns echo
problems extensively recorded in blended EFL studies [3,
4, 15], highlighting the necessity for better alignment
between online preparation and in-class communicative
tasks.

4.3. Suggested Improvements
4.3.1. Student Recommendations

Students provided some practical suggestions to
improve the blended EOP model, making online learning
manageable. One of the most frequent
recommendations regarding the length and focus of
online lessons particularly vocabulary modules.

Many students thought that the word lists were too
long. As one student explained: “If the vocabulary list is
shorter, it will be easier to remember and use in class.” (S14).
Another student added that long lists lead to surface
memorization: “When there are too many words, | just try to
remember them for the quiz. But in class, | forget most of
them.” (FGD-S1). These comments indicate a desire for
targeted input, where vocabulary is more purposeful and
directly prepares students for communicative
performance.

The students stated that more examples, model
dialogues, or sample videos were needed to show how
the target language is used in real contexts. Many
students indicated that they knew the meaning of
individual vocabulary items but did not know how to put
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them together naturally when speaking. One noted:
“When | see a sample dialogue, | understand how to use the
words. Without examples, I'm not sure how to speak.” (FGD-
S3). This supports broader findings within EOP pedagogy
that model texts enhance learners’ understanding of
genre expectations and functional language [21].

Students have also expressed the desire for
collaborative elements in online learning since online
tasks tend to be isolating from group-based activities in
class. As one student suggested: “Maybe sometimes the
online part can be done in pairs, like a simple video role play.
Then we feel more connected to the in-class task.” (S11).
Students explained that such short partner recordings or
peer-review notes as collaborative online tasks could
motivate participation and even preparation quality. This
follows [8] argument that peer collaboration supported
by scaffolded models enhances learner readiness in
blended speaking classes.

4.3.2. Teacher Recommendations

The teachers have also made a series of refinements to
add up the coherence and effectiveness for the proposed
blended EOP course. Teachers recommended an improved
the Learning Management System (LMS) to monitor more
effectively, with better tools for accountability. Some
teachers requested clearer completion analytics,
automated reminders, and notification tools. One teacher
stated: “If the platform could show who hasn’t completed the
online lesson, we can remind them early.” (T5). Others
suggested timely progress reminders or summary
dashboards so that struggling students can be identified
before class. Moreover, teachers also called for more in-
class scaffolding including brief ones to bridge the gap
between online preparation and speaking performance.
Many students valued the short warm-up tasks and guided
practice or mini-modelling activities. One teacher
explained: “Even five minutes of modelling helps. If students
hear the structure first, they perform much better.” (T9).
Another added: “A quick rehearsal before the main task
reduces anxiety and gives them a clearer idea of what to say.”
(FGD-T3). These perspectives correspond with the
argument of [8] on the role of pre-task support such as
modelling, guided planning, or controlled practice on the
development of students’ fluency and accuracy in task-
supported speaking lessons.

5. CONCLUSION AND IMPLICATIONS

The study’s findings indicate that the blended EOP
model that incorporates task-supported speaking
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activities significantly boosts first-year students'
communication skills. The combination of online
materials and in-class communicative activities results in
better preparation, increased confidence, and more
focused language use during the class. The blended
learning model enables students to engage with
important vocabulary and materials related to the topic
before class, leading to better engagement in the
speaking activities.

The study also identifies certain challenges that affect
the overall effectiveness of the blended learning
programmes. These include the concern of having heavy
workload, having some technical problems, and the
uneven levels of student preparation, which lower the
gains obtained from learning primary content before
class. These factors also influence the performance of the
students' in-class activities, as the uneven preparedness
reduces the chances for active engagement and the
development of fluency. These persistent challenges also
point out the necessity for improved instructional design,
web learning, and digital readiness, and more realistic
expectations surrounding online learning.

Overall, the findings stress the importance of ensuring
alignment between the materials accessed digitally in
advance and the activities conducted in the classroom in
order for the digital materials to have a meaningful
impact on the fulfil the communicative purposes. In
addition, they also indicate the value of providing
scaffolded support including focused instruction,
structured guidance, and immediate feedback to enable
the learners to utilize effectively, both the online and in-
class components of the blended learning model.

The study provides a number of practical implications
for teachers and students who are aiming to improve the
implementation of blended EOP education.

Teachers are advised to add some pedagogical
supports and how to prepare students for task-supported
speaking activities. Pre-task activities such as modelling
videos, sample dialogues, or brief demonstrations can
help students visualize how functional expressions and
phrases are used within a real exchange. Clear
instructions and structured task pathways are critical so
that students gain an understanding of the purpose,
steps, and expected outcomes of each activity. Students
use post task comments or brief audio feedback to reflect
on their performance and identify areas for improvement.
All these techniques can reduce performance anxiety and
foster better task preparation in students.
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Students often require support to help them develop
the skills needed for a blended learning environment.
Improving self-regulation skills on aspects such as time
management, active participation on the LMS, and goal
setting helps students to maximize the use of the online
activities, as well as the classroom sessions. The use of
collaborative strategies like peer reviews, online pair
tasks, can boost engagement and responsibility. With
appropriate guidance, students can become more
autonomous and active participants, making more
effective use of the blended EOP model.

APPENDIX
Appendix A. Semi-structured Interview Questions
A1. Student Semi-Structured Interview Questions

1. How do you feel about task-supported speaking
activities in face-to-face EOP classes?

2. How does the online preparation (e.g., vocabulary,
videos, pronunciation tasks) affect your ability to
participate in speaking tasks?

3. What difficulties do you experience when
completing the online tasks (e.g., workload, difficulty
level, instructions, or technical issues)?

4. To what extent are you able to use the vocabulary
and language learned online during in-class speaking
tasks? Why or why not?

5. What challenges do you face when performing
speaking tasks in class? (e.g. anxiety, idea generation,
interaction with peers)?

6. What changes or improvements would you
suggest to make the online preparation and speaking
activities more effective?

A2. Teacher Semi-Structured Interview Questions

1. How do you perceive the role of task-supported
speaking  activities in  developing  students’
communicative competence in the EOP course?

2. What differences do you observe between

students who complete the online preparation
thoroughly and those who do not?

3. What challenges do you encounter when
managing uneven levels of student readiness during in-
class speaking tasks?

4, How do online tasks influence students’ in-class
speaking performance?
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5. What constraints do you face in providing in-class
scaffolding (e.g., modelling, guided practice) within the
allotted lesson time?

6. From your teaching perspective, what
improvements would you recommend to better align
online preparation, LMS monitoring, and in-class
speaking activities?

Appendix B. Focus Group Discussion Guide

B1. Student Focus Group Discussion Questions

1. As a group, how do you feel about task-supported
speaking activities in the blended EOP course?

2. What factors help or hinder participation in task-
supported speaking activities?

3. In what ways does online task completion
influence pair or group work in class?

4. What common difficulties do students face when
transferring online learning to in-class speaking
activities?

5. What suggestions would you make to improve the
effectiveness of the blended EOP speaking course?

B2. Teacher Focus Group Discussion Questions

1. From your shared experience, how do students
generally respond to task-supported speaking activities
in the blended EOP course?

2. How does uneven student preparation influence
group interaction, task flow, and learning outcomes in
class?

3. What limitations do you face in providing
adequate in-class scaffolding within the available lesson
time?

4., What common issues do teachers face when
supporting students during speaking tasks?

5. What improvements could be made to enhance
the effectiveness of the blended EOP speaking course?
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ORAL PARTICIPATION IN IN-CLASS GROUP -WORK:
ASTUDY OF NON-ENGLISH MAJORED STUDENTS
AT HANOI UNIVERSITY OF INDUSTRY

SU THAM GIA PHAT BIEU TRONG THAO LUAN NHOM TREN LOP:
NGHIEN CUU D01 VOI SINH VIEN KHONG CHUYEN TIENG ANH TAI TRUONG DAI HOC CONG NGHIEP HA NOI

Do Thi Huyen', Nguyen Thi Thanh Bang'’
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ABSTRACT

Group-work is regarded as an effective technique for promoting interaction in foreign language learning. However, its actual effectiveness requires
verification. This paper investigates the current state of oral participation in group-work activities among the first-year non-English major students at Hanoi
University of Industry. The objectives of the paper include examining students' perceptions, assessing their level and quality of oral participation, identifying
influencing factors, and analyzing teachers' support strategies. Data were collected through three instruments: questionnaires, semi-structured interviews, and
classroom observations. The results reveal that students support group-work because they improved their language skills and self-confidence through these
activities. Additionally, the study identified three main groups of factors influencing students’ participation, including student-related factors, pedagogical
factors, and culture-related factors.

Keywords: Students’ perceptions, group-work, oral participation, factors, support strategies.

TOM TAT

Hoat dong nhom dugc xem I3 ky thuat hiéu qué nham thic ddy tuong téc trong hoc ngoai ngit. Tuy nhién tinh hiéu qué thuc t€ can duoc kiém chiing. Nghién
cliu nay khdo sat thyc trang tham gia n6i trong hoat ddng nhém cta sinh vién khdng chuyén ndm thi nhat tai Truong Dai hoc Cong nghiép Ha Noi. Muc tiéu
nghién ctiu bao gom: tim hi€u nhan thiic ca sinh vién, danh gia mc do va chat lugng tham gia, xac dinh cac yéu t6 anh hudng va phan tich nhiing chién lugc
ho trg tlf giang vién. Dif liéu nghién ctu duoc thu thap thong qua ba cdng cu: phiéu khao st, phdng van ban cau tric va quan sat [6p hoc. Két qué chi ra rang,
sinh vién Gng h hoat dong nhom vi thong qua hoat dong nay, ho da cai thién ky nang ngdn ngit va su ty tin. Dong thi, két qua nghién c(iu ciing xac dinh ba
nhom yéu t6 chinh chi phoi sy tham gia clia nguai hoc gom: yéu t6 ngudi hoc, yéu t6 su pham va yéu t6 van héa.

Tir khéa: Nhan thiic ciia sinh vién, hoat déng nhom, su tham gia phdt biéu, yéu td dnh hudng, chién lugc hé tro.
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1. INTRODUCTION panacea for learning” [2, p.4]. While several studies have
The pedagogical value of group work remains ©xamined how group-work theory works in practice,
contested: collaborative learning is reported to €mpirical investigations into the dynamics of student

“sometimes work while at other times fails,” [1,p.214]and  Participation and its influencing factors remain
instructors are cautioned that group work is “not a comparatively limited [3, 4]. Consequently, the literature
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still lacks sufficiently comprehensive, process-oriented
evaluations of oral participation in group-work settings.

The pedagogical efficacy of group work in English
Language Teaching (ELT) is a subject of ongoing debate.
While group-based tasks are designed to foster
cooperation and learner-generated language, scholars
warn that collaborative learning is not a universal remedy

and its success depends heavily on proper
implementation. Although existing research has
established  various theoretical frameworks for

collaborative learning, there remains a significant shortage
of empirical, process-oriented evaluations regarding how
students actually engage orally within these groups.

In Vietnam'’s ELT context, the aforementioned matter
has not been thoroughly investigated. The need for such
research is particularly urgent at Hanoi University of
Industry (HaUl). This study aims to examine the oral
participation in in-class group work among first-year non-
English majored students at HaUi, thereby offering
pedagogical implications for similar educational settings.
Specifically, it addressed the following research
questions:

RQ1: How do first-year non-English majored students
at HaUl perceive in-class group work?

RQ2: What characterizes the frequency and quality of
students' oral participation in these activities?

RQ3: What factors influence the students’
participation in in-class group work?

oral

RQ4: What monitoring strategies are employed by
teachers to enhance students’ oral participation?
2. LITERATURE REVIEW
2.1. Theoretical framework of group work

Group work is defined as learners working together in
small groups on a common task, a process designed to
promote cooperation and learner-generated language
[5, 6]. According to [7], collaborative learning is
categorized into formal learning groups, informal
learning groups, and study teams. This study focuses
specifically on oral participation within informal in-class
groups [7]. While widely adopted, the pedagogical value
of group work remains contested. Kirschner et al. [1] and
Wilson et al. [2] caution that collaborative learning is "not
a panacea" [2, p.4] noting that it may fail without proper
implementation.

2.2, Factors Influencing Oral Participation

A number of studies identify three primary
dimensions affecting student participation.
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Student-related factors are paramount, particularly the
learner's willingness to interact and their ability to resolve
disagreements [8]. Pedagogical factors refer to the
instructional  context, specifically the teacher’s
monitoring role and the perceived difficulty of the task
[8, 9]. Finally, cultural factors significantly impact
participation behaviors; concepts such as "face" [10, p.9],
the value of silence [11], and attitudes toward
cooperation are critical determinants in educational
settings [12]. To manage these factors, it is important for
teachers to employ monitoring strategies, such as
linguistic support and timely intervention.

2.3. Research Gap

Despite the theoretical endorsement of group work,
[3] and [4] note that empirical investigations into the
specific dynamics of student participation remain
comparatively limited. The current literature lacks
comprehensive, process-oriented evaluations of oral
participation, particularly within the Vietnamese ELT
context where these issues have not been thoroughly
investigated. This study addresses this gap by examining
the specific perceptions and participation factors among
non-English majors at Hanoi University of Industry.

3. RESEARCH METHODOLOGY
3.1. Data collection methods

The data were collected by three instruments, which
established a triangulation to enhance data reliability and
validity through multiple sources.

Questionnaires

To ensure construct validity, the questionnaire was
developed based on the theoretical frameworks of
collaborative learning and participation dynamics
outlined by [7, 8]. The instrument was designed to gather
quantitative data on student perceptions and
participation factors. It comprised four sections:
(1) students’ perceptions of group work (8 items);
(2) frequency and quality of oral participation in group
activities (9 items); (3) influential factors (student,
pedagogical, and cultural) (23 items); and (4) teacher’s
monitoring strategies (12 items).

Semi-structured interviews

Semi-structured interviews were used to triangulate
and enrich the questionnaire data. There were two
interview protocols for the students. The first protocol
with three questions covered similar thematic areas to
the questionnaire, but was expected to elicit more details.
The second protocol, consisting of two questions, was for
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the students to reflect on the specific group discussions
observed during the study. This section focused on
assessing their oral participation level and quality in those
activities, and influential factors on their participation.

Observations

In the study, an observation scheme with two main
parts was applied for its convenience in data coding and
analysis. It was designed to investigate students’
participation level in the observed group discussions,
based on the times of turns taken and the total amount
of talking time of each group member, and discover
teachers’ strategies to increase students’ participation
during those activities.

Data collection procedures

The data collection process was carried out during the
period of six weeks. A pilot questionnaire was initially
conducted with ten first-year students at HaUl - five from
Mechanical Engineering and five from Electrical and
Electronic Engineering - to verify its accuracy, clarity, and
comprehensiveness. Following necessary revisions, the
finalized questionnaire was distributed to 100 first-year
students from the same majors at HaUl.

Subsequently, to elicit deeper qualitative insights, five
randomly selected students (one from each class)
participated in 15-20-minute semi-structured interviews.
These sessions were conducted in Viethamese using the
first protocol and took place in an informal setting to
minimize their anxiety.

Next, observations were conducted to examine data
reliability. The researchers observed one specific group
discussion per class following the observation scheme.
Immediately after each lesson, a semi-structured
interview of 5-10 minutes (using the second student-
targeted schedule) was conducted with a member of the
observed group in Viethamese for data triangulation.

3.2. Data analysis and procedures

Quantitative data from the questionnaires were
analyzed using SPSS to calculate descriptive statistics,
specifically Mean (M) and Standard Deviation (SD), to
determine the central tendency and the dispersion of
student responses. Interview transcripts were translated
into English and subjected to color-coded content
analysis. Observational data were coded based on the
frequency of turn-taking and duration of talk time. The
analysis focused on four central themes: (1) students’
perceptions; (2) the frequency and quality of oral
participation; (3) influencing factors; and (4) teachers'
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monitoring strategies [13]. This approach facilitated a
comprehensive triangulation of data sources.

4. RESULTS AND DISCUSSION
4.1. Students’ perceptions towards group-work
Data from the questionnaires

Table 1 presents the descriptive statistics regarding
students' attitudes toward group-work. The results
indicate a positive perception of group-work among
participants. Specifically, the majority of students
concurred that group-work significantly enhances
communicative competence and interactive skills (Item 1:
M = 4.1; SD = 0.82; 84% Agreed) and creates a conducive
learning atmosphere (Item 2: M = 4.06; SD = 0.85; 81%
Agreed).

Table 1. Students’ perceptions towards group-work

Mean S,t d', %

No Items M Deviation Aaree
(spy |9

1 |Increase communicative competence 410 0.82 8

and interactive skills

4.06 0.85 81
3.39

2 | Generate relaxing, friendly atmosphere

3 | Create chances to use English more 0.96 52

3.20 1.02 43
3.10 1.15 38

4 | Promote learner autonomy

5 | Result in noisy and chaotic classroom

6 | Lead to overuse of mother tonque 3.66 0.94 64

7 |Make students expose to imperfect 3.49 0.98 5%
language from each other

8 |Cause unbalanced participation

. 3.57 0.95 61
among students in a group

In contrast, perceptions regarding the drawbacks
were more varied. While students acknowledged the
benefits, they also expressed concerns about the
"overuse of mother tongue" (Item 6: M = 3.66, SD = 0.94,
64% Agreed) and "unbalanced participation" (ltem 8:
M=3.57,SD =0.95,61% Agreed). The standard deviations
in these items suggest a lack of consensus, implying that
while some groups functioned well, others struggled
with discipline and equity.

Meanwhile, the responses to item 3 (M = 3.39;
SD = 0.96; 52% Agreed); and item 4 (M = 3.2, SD = 1.02,
43% Agreed) showed a tendency towards the middle,
which demonstrated the participants’ wider range of
views. It suggests that group-work was perceived to
provide chances for English use and boost learner

HaUl Journal of Science and Technology | 21



VAN HOA

https://jst-haui.vn| P-ISSN 1859-3585 | E-ISSN 2615-9619

autonomy; these positive aspects of group-work were
not experienced equally by all students.

Concerning the disadvantages of groupwork, the last
four items indicated various opinions on the
disadvantages. The last four statements in Table 1 all
received mean scores between 3.1 and 3.7, among which
overuse of mother tongue had the greatest tendency to
agree (M = 3.66; SD = 0.94; 64% Agreed). Similarly,
unbalanced participation (M = 3.57; SD = 0.95, 61%
Agreed) and exposure to imperfect language (M = 3.49;
SD = 0.98; 56% Agreed) also received moderate levels of
agreement, along with large standard deviations, which
implies a variety of individual experiences.

Data from the student interviews

It is noteworthy that all the interviewees pointed out
various benefits they could gain through group activities.
The first mentioned by three out of five were improving
their language skills and boosting students’ confidence
through interacting with each other. Besides, two
referred to the opportunity to widen their knowledge
about certain topics.

All the interviewees also reflected on group-work’s
disadvantages. First, four of them agreed on students’
overuse of their native language. Moreover, three
acknowledged a noisy and chaotic atmosphere as a
problem of group-work. Another disadvantage was the
imbalance of participation among group members as
assumed by two participants.

In general, the interview findings confirmed the
questionnaire results, indicating both consistent
benefits and shared concerns regarding group-work.
Similar to the questionnaire data, all interviewees
acknowledged that group-work enhanced language
skills and confidence through peer interaction. This
supports the high levels of agreement on
communicative and interactive benefits reported in the
questionnaires. In addition, some interviewees
emphasized opportunities to broaden subject
knowledge, which aligns with positive questionnaire
responses related to learner autonomy and language
use. In terms of disadvantages, interviews reinforced the
quantitative findings on the overuse of the mother
tongue and unbalanced participation. Furthermore,
interviews provided additional qualitative insights, such
as noisy and chaotic classroom environments, which
help explain the varied perceptions and lack of
consensus reflected in the questionnaire data.
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4.2, Students’ participation in in-class group-work
Data from the questionnaires

Data from the questionnaire show descriptive
statistics on students’ participation behaviors during in-
class group work.

Item 6 received the highest mean score and highest
frequency percentage (M = 2.43; SD = 1.05; 22% Agreed).
This shows that a large proportion of students participate
actively by sharing many ideas. However, not all their
ideas are relevant and constructive. ltem 5 records the
second-highest mean score (M = 2.35; SD = 1.01) and a
high-frequency rate of 19%, indicating meaningful
participation among students.

The means of the first four statements concerning
participation  patterns illustrated that marginal
interaction (Item 3: M = 2.29; SD = 0.98; 18% Agreed) and
conditional participation (ltem 2: M = 2.26; SD = 0.95; 15%
Agreed) were the most popular participation patterns
among the students in group-work while silent
observation was the least common (ltem 4: M = 1.81;
SD = 0.85; 6% Agreed). These findings reveal that many
students tend to be cautious or participate passively
instead of active involvement. Of all the items, item 4
(M = 1.81; SD = 0.85; 6% Agreed) and item 8 (M = 1.91;
SD = 0.88; 8% Agreed) get the lowest mean scores and
high-frequency percentages. This shows that only a
minority of students are passive when participating in
group work.

Regarding the quality of ideas contributed (the last
four statements in Table 2), sharing many ideas, even
irrelevant and/or unconstructive ones was the most
common (the highest mean = 2.43), which showed that
the participants did not seem to be selective in sharing
ideas. Besides, saying only some words or phrases was
least regularly chosen (the lowest mean = 1.91). This
implies that students tried their best to contribute their
ideas to group activities.

Nonetheless, noticeably, the means of all the eight
statements were less than 2.5, which showed the
students’ tendency to participate differently rather than
follow a fixed pattern at different times. In general, the
results show moderate levels of participation across most
categories, with mean scores ranging from 1.81 to 2.43.
This implies that students take part in group work in
varied ways rather than demonstrating consistently high
or low participation.

The standard deviation values (from 0.85 to 1.05)
point out moderate variability in students’ behaviour
such as differences in confidence, and motivation.

Tap61-5612(12/2025)



P-ISSN 1859-3585 | E-ISSN 2615-9619 | https:/jst-haui.vn

LANGUAGE - CULTURE

Table 2. Students’ participation in in-class group-work

Std. High
Mean |Deviation [Frequency
(SD)* (%)

No Items

1 |Active participation (Total

. ) 214 | 092 12
integration)

2 |Limited/Confused (Conditional

o 226 | 0.95 15
participation)

3 |Listening/Notes only (Marginal 329 | 098 13

interaction)
4 |Silent observation 1.81 0.85 6
5 | Contributing constructive ideas 2.35 1.01 19
6 |Sharing many ideas (even irrelevant) | 2.43 1.05 22

7 | Sharing few ideas (carefully

brainstormed) 226 | 094 16

8 |Saying short words to make others
think you are concentrating onthe | 1.91 0.88 8
group task

Note: "High Frequency refers to the combined percentage of students

[

selecting Usually' and ‘Always'.

Referring to different members’ participation in one
group (Figure 1), 26% of the respondents thought the
imbalance always occurred. It seemed that those bore
negative experiences concerning peers’ participation in
group-work. Strikingly, while 41% marked “Sometimes”,
32% agreed on its high frequency.

80%
60% -
320[..;] 41‘:";]
40% A
20% 1 .
" 2e%
r
0% A T T T =
always frue usually frue  sometimes true never true

Figure 1. Participation imbalance in in-class group-work of the model
accuracy for the Kriging models

Those data showed that the lack and imbalance of
participation visibly occurred in in-class group-work. The
quality of ideas shared in group-work also needed to be
questioned since many students tended to be not
selective in deciding on what to say.
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Data from the student interviews

Three out of five interviewees admitted they tended
to contribute little in group-work. Two of those first used
the word “average” to talk about their participation level,
but confessed to lacking participation when asked to
elaborate more. By contrast, the other two assumed that
they had active participation. However, one recalled his
little involvement in the first semester. When it came to
the observed lessons, most of them confessed to their
little participation. Coincidentally, one used the word
“average” again when first talking about his participation
level. Furthermore, strikingly, all of them claimed that the
dominance of some members visibly happened in their
classes. This problematic situation was considerably
common, especially when the students just got
acquaintance with this ELT method. As regards the
quality of ideas contributed, all of them said that at times
they spoke whatever they thought of. Two of them even
confessed to their low-quality ideas in group activities.
On the whole, the student interview findings supported
to verify the similar problems as revealed by the
questionnaires.

Data from the observations

In terms of the number of turns (Figure 2), a serious
lack of participation was apparently displayed. Half of the
students took no more than three turns, at least twice
fewer than those of the person participating most
actively in each group. Furthermore, a great participation
imbalance could be seen in every group, most obviously
in group five where member one had 13 turns, more than
the others’ total turns. Notably, in the other groups, two
members appeared to dominate the discussions for
taking over half of the group’s total turns.

grep 3 Emember 1
- amember 2
omember 3
— 77777777777 mmember 4
omember 5

group 2 {77/

ey
i

wow 1 1777777777 ey

30

Figure 2. Number of turns taken by different group members

With regard to the total amount of talking time
(Figure 3), the same situation was reflected. Nearly one
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third took up less than five percent of the total talking
time; meanwhile, some were too domineering. Most
strikingly, over two thirds of group five’s total talking
time belonged to member one. In the other groups, the
imbalance was still clear with one member’s talking time
taking up over 40%. Unsurprisingly, those having more
turns talked more in each turn. Moreover, some had the
same number of turns but differed in the amount of
talking time.

In short, the observations disclosed the similar

problems in participation level identified by the
questionnaires and student interviews.

69 8
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Figure 3. Amount of talking time of different group members

The triangulation of questionnaires, interviews, and
observations reveals consistent patterns of participation
imbalance and contribution quality in group work. All
sources confirm that participation is frequently unequal.
The survey finding that 26% of students felt imbalance
"always occurred" was confirmed by observations where
single members dominated over two-thirds of the talking
time. This pattern was further supported by student
interviews. Moreover, all data sources consistently show
that students often shared ideas without selecting them
first. The survey identified this as a common behavior,
matching interview admissions of speaking whatever
came to mind. Finally, the observations and interviews
clearly back up the statistics regarding dominance and
passive participation.

4.3, Factors affecting students’ participation in in-
class group-work

Data from the questionnaires

First, the top striking student-related factors included
lacking vocabulary and grammar, lacking previous
group-work experience, lacking background knowledge,
having a positive view of group-work, and lacking
confidence (M > 2.5) (Table 3). Among those, lacking
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vocabulary and grammar was the most prominent
(M=2.9,SD =1.12) and the highest agreement rate (38%).
It means that insufficient language proficiency is the
greatest barrier hindering students in actively
participating in group activities. Subsequently, item 7
holds the second-highest mean score (M = 2.67) and
agreement rate (32%), suggesting limited exposure to
collaborative learning environments may result in a
negative influence on students’ confidence and
willingness to participate in group work.

On the contrary, item 6 records the lowest mean score
(M =1.81, SD = 0.86) and percentage of agreement (8%).
This implies that a majority of students admit the value of
group work.

Table 3. Student-related factors

Mean Std. % Agree
No. | Student-related Factors M Deviation | /High

(SD)* | Impact*
1 | Lacking vocabulary and grammar | 2.90 1.12 38
2 |Lacking background knowledge | 2.60 01.05 29
3 |Lacking confidence 2.54 01.08 26
4 | Being unaware of turn-taking rules | 2.10 0.95 14
5 | Having positive view of group work | 2.59 01.04 28
6 |Being unable to see benefits of 181 0.86 8

group work

7 | Lacking prior group work experience | 2.67 1.15 32
8 |Beingshy 2.17 0.98 16

In terms of pedagogy-related factors (Table 4), the
most outstanding was being encouraged by teachers’
clear instructions with the highest mean score (M = 2.85,
SD = 1.15) and proportion of agreement (37%). This
indicates that teachers’ clear guidance is important in
assisting students’ participation in group work. ltem 9
(M =233, SD =1.02) and item 10 (M = 2.47, SD = 1.09)
receive relatively high mean scores, showing moderate
negative effects on participation. These findings suggest
that tasks should be designed with comprehensible input
and be interesting enough to attract students’
engagement in group activities. Item 13 also records an
encouraging effect (M = 2.43, SD = 1.06) and 24% of
students regard it as having a high impact. This result
implies that students prefer increasing learner autonomy.

Four factors (item 11 with M = 1.97, SD = 0.92, 11%
Agreed; item 14 with M =1.77,SD = 0.85, 7% Agreed; item
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15 with M = 1.68, SD = 0.81, 5% Agreed; item 16 with
M=1.81,5D =0.89, 9% Agreed) received low mean scores
(below 2) and agreement percentages, among which
item 15 stood at the bottom of the list. These results
demonstrate that interpersonal and peer-pressure
factors do not significantly affect students’ group
participation.

To sum up, the findings emphasize the crucial role of
pedagogical strategies in which clear instructions and
suitable task design are the most important in enhancing
students’ active engagement in group activities.

Table 4. Pedagogy-related factors

0
Std. %

M
No. Pedagogy-related Factors ean Deviation Agl"ee/
(M) (SD* High
Impact*

9 |Being discouraged by task difficulty | 2.33 1.02 22

10 |Being bored with the task 247 1.09 26

11 |Seeing no clear rules for participation| 1.97 0.92 N

12 | Being encouraged by clear instructions | 2.85 1.15 37

13 |Being encouraged by teacher's

. 2.43 1.06 24
absence during group-work

14 |Being afraid of negative peer evaluation | 1.77 0.85 7

15 |Disliking group members 1.68 0.81 5

16 |Being forced participation due to

1.81 0.89 9
peers’ silence

Table 5. Culture-related factors

%

Std.
Mean . . |Agree/
No Culture-related Factors Deviation| ~.
(M) (SD)* High
Impact*

17 |Being afraid of losing face in front of
peers

1.71 0.82 6

18 |Being afraid of losing face in front of 193 0.94 i

teachers
19 |Appreciating silence in classroom 1.72 0.85 7
20 |Having habit of passive listening 2.34 1.05 23

21 | Believing thatinterrupting isimpolite | 2.12 0.97 15

22 | Trying to avoid arguments with

02.08 0.93 14
others
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As demonstrated in Table 5, cultural factors exert
minimal influence on participation (M = 1.71 - 2.34), with
"fear of losing face" ranking lowest (M = 1.71, SD = 8.82,
6% Agreed). These findings challenge traditional
stereotypes regarding Asian learner reticence,
suggesting a  psychologically safe classroom
environment. While cultural psychology is not a primary
barrier compared to linguistic competence, the
persistence of the "passive listening" habit (M = 2.34,
SD = 1.05, 23% Agreed) - the highest in this category -
reflects a need to shift from teacher-centered secondary
education to a student-centred approach in an active
university environment.

Overall, the questionnaire data showed that student-
related elements were the most influential while culture-
related ones were the least striking. The level of impact
and the number of factors differed among the
participants.

Data from the student interviews
Student-related factors

One prevailing factor was the lack of concentration.
During the observed group discussions, four out of five
experienced it, which made them unaware of being in
group-work at times. Nevertheless, just three of them
could figure out the reasons.

Students are willing to participate in group work
activities; however, language difficulties troubled the
participants. In the observed activity, four had problems
with vocabulary. Three of those also acknowledged the
failure to express their ideas in English. Only S4 was not
troubled by vocabulary; she appeared to be the most
confident about her proficiency level of English.

Furthermore, three of them agreed on the influence of
the shortage of ideas and previous experience with
group-work and English skills. Additionally, preference to
working individually was mentioned by two. Both had
little previous group-work experience, and expressed
their unfamiliarity with studying in groups. Thus, it could
be seen that secondary-school experience had great
impacts on students’ preference to work individually.
Being afraid of making mistakes also hindered the
participation of two. Despite their initial desire to speak,
they did not dare to speak for their anxiety of being
underrated.

Two other much less striking elements included
students’ personality and students’ attitudes towards
group-work as stated by one. S2 expressed her negative
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attitude to group-work. It seemed that she had several
negative group-work experiences.

Pedagogy-related factors

The first factor is the teacher's intervention during
group-work. Teachers played an important role in group
work such as supporting and monitoring student’s
progress. In the observed discussion, S2 was motivated
by the teacher’'s support and clear instruction.
Meanwhile, S4 expressed her desire for teacher’s help and
giving feedback on their performance and achievements.

Another factor is the task difficulty. Three said that the
difficult topics in the observed discussions did not inspire
them to talk whereas one was motivated to discuss by the
favoured topic. In the general interviews, the same
number affirmed negative and positive impacts of this
factor. The level of difficulty of the topic also influenced
students’ participation but appeared to be less
troublesome.

Culture-related factors

Disagreements about ideas might be related to
being afraid of hurting others. This was closely
associated with the cultural value of compromise, which
means students do not want to argue with others
because they do not want to lose their group members’
face. It is noteworthy that S4, whose participation level
in the observed discussion was the highest, indicated
the fewest influential factors, one of which was positive.
On the whole, it is obvious that the participants were
much influenced by internal factors (themselves) and by
peers in this kind of activity. Overall, the interview
findings support the questionnaire results, particularly
regarding the prominence of student-related and
pedagogical factors over cultural ones. Both data
sources identified insufficient language proficiency and
lack of prior group-work experience as major barriers to
participation. While the questionnaires highlighted
these factors quantitatively, interviews provided richer
explanations, such as fear of making mistakes, lack of
ideas, and difficulty maintaining concentration.
Similarly, both data from the questionnaire and
interviews emphasized the importance of teachers’
clear instructions and support, although interviews
further stressed the motivating role of real-time
intervention and feedback. In contrast, cultural factors
were found to have minimal influence in the
questionnaires, and interviews largely confirmed this,
aside from occasional concerns about avoiding conflict
to maintain group harmony.
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4.4. Teachers’ monitoring strategies during group-
work

Data from the questionnaires

Table 6 reveals that teachers prioritize facilitation over
strict management. The most applied strategy is
"providing language help" (M = 3.25, SD = 1.05, 52%
Agreed), directly addressing students' primary linguistic
barriers. Active monitoring, such as moving around to
observe (M =3.18, SD = 1.08, 45% Agreed) and refocusing
groups (M = 3.15, SD = 1.12, 44% Agreed), is also
prevalent. In contrast, "assigning extra tasks" to fast
finishers (M = 1.85, SD = 0.9) is the least practiced, with
only 8% high frequency. This neglect of fast finishers
shows a pedagogical gap in managing "dead time," likely
contributing to the chaotic atmosphere noted in Table 1,
as unoccupied students may disrupt the class.

Table 6. Teachers” monitoring strategies - Application

Mean Std. High
No. Monitoring strategies m Deviation Frequency
(SD)* | (%)
1 |Observing from the front/side of 312 110 n
the dlass
2 |Moving around to observe groups | 3.18 1.08 45
3 |Keeping distance at the beginning
stage of the activity for students | 2.49 1.05 28
to work by themselves
4 |Reminding groups to focus on the 315 112 “
task
5 |Reminding dqmlnant speakers to 345 102 25
share turns with others
6 |Encouraging shy memberstospeak | 3.04 1.15 39
7 | Assigning extra tasks for fast finishers | 1.85 0.9 8
8 |Providing language help when 325 105 5
students need
9 Correctmg mistakes immediately 201 110 35
during group-work
10 |Taking notes of.students mistakes 206 108 3
for later correction
M Trylng.to correct all mistakes 204 109 35
made in groups

Regarding student preference, data in Table 7 reveals
a distinct student preference for linguistic accuracy over
autonomy. Strategies involving language help and error
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correction (ltems 8-11) received the highest ratings
(M > 4.0), with 88% desiring direct assistance. This
indicates a strong form-focused mindset. Additionally,
students highly value encouragement for shy members
(M =3.78, SD = 0.95, 68% Agree), reflecting a desire for
inclusive participation. In contrast, assigning extra tasks
is strongly rejected (M = 1.91, SD = 0.88, 9% Agree).
Crucially, the demand for immediate correction
(M = 4.07) significantly exceeds teacher application
(M=2.9inTable 6), highlighting a gap between student
expectations for accuracy and communicative teaching
practices.

Table 7. Teachers’ monitoring strategies - Student preference

Mean Std. High
No. Monitoring strategies M) Deviation [Frequency
(SDy* | (%)*

1 |Observing from the front/side of

Data from the observations

Observational data  confirms  high  teacher
engagement, with "moving around to observe groups"
and "taking notes of students’ mistakes for later
correction" were done by all the teachers (N = 5).
Linguistic support (item 8), observing from the front/ side
(item 1), and moving around to remind students to stay
focused were also common (N = 4). However, the
observations reveal critical gaps: strategies for managing
interactional dynamics - regulating dominant or shy
speakers - were rare (N = 2). Most strikingly, no teacher
assigned extra tasks to fast finishers (N = 0). This complete
absence of contingency planning for early completion
suggests a structural weakness in classroom
management, directly correlating with the "chaotic"
atmosphere reported by students in Table 1.

Table 8. Teachers’ observed monitoring strategies during group-work

Comparing application
preference indicated that except for providing language
help when needed, which was both most frequently
applied by the teachers and most strongly favored by the
respondents, other commonly applied strategies by the
teachers received diverse opinions from the students.
Moreover, the least commonly applied was
coincidentally the least preferred.
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No Monitoring strategies application

2 [Moving around to observe groups | 3.32 1.05 45 )
3 [Keeping distance at the beginning 1 | Standing at the front or the side of the class to 4

stage of the activity for students | 3.03 1.15 32 observe groups

to work by themselves 2 | Moving around to observe groups 5
4 [Reminding groups to focus on the 3 | Keeping distance from groups for the beginning 3

task 34 102 52 stage of the activity for them to work by themselves
5 |Reminding dominant speakers to 4 | Moving around to remind if groups do not stay 4

. 334 1.08 48 focused on the task
share turns with others
: 5 | Moving around to remind any dominant speakers 2

6 |Encouraging shy members tospeak | 3.78 0.95 68 to share turns with others
7 | Assigning extra tasks for fast finishers | 1.91 0.88 9 6 | Moving around to encourage any shy members to 2
8 |Providing language help when speak

students need 419 0.75 88 7 | Assigning further tasks for those who have finished 0

— : : earlier

’ Correctlng mistakes immediately 4.07 0.82 82 8 | Providing language help when students need 4

during group-work X T : :

9 | Correcting students’ mistakes made immediately

10 |Taking notes of.students’ mistakes 401 0.85 79 during group work

for later correction 10 | Taking notes of students’ mistakes made in groups 5
11 |Trying to correct all mistakes il 078 8 for later correction

made in groups ’ ' 11 | Trying to correct all students’ mistakes made in 3

teacher and student 9roups

In general, the observational data verified the
questionnaire findings, confirming both the prioritization
of linguistic support and the neglect of fast finishers.
Consistent with student preferences and teacher self-
reports, classroom observations verified that providing
language assistance was a dominant strategy. Conversely,
the rejection of assigning extra tasks by students aligned
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perfectly with its complete absence in pedagogical
practice. However, a significant difference emerged
regarding interaction management. While students
expressed a strong desire for immediate error correction
and encouragement for quiet members, observational
evidence revealed that teachers rarely implemented these
specific interventions. This discrepancy highlights a critical
gap between learners' expectations for strict accuracy and
actual classroom pedagogy.

5. CONCLUSIONS

Overall, the findings show that students hold positive
perceptions of group-work including enhancing
language skills, confidence, and peer interaction, and
widening their subject knowledge. Group-work is
considered as a valuable pedagogical tool that promotes
communicative competence and learner autonomy.
However, they pointed out challenges such as uneven
participation, reliance on the mother tongue, and
disruptive classroom dynamics, indicating that the
effectiveness of group-work highly depends on
classroom management and task design. The results
suggest that while group-work offers clear benefits, its
successful implementation requires careful structuring
and teacher guidance to minimize potential drawbacks.
Regarding the frequency and quality of students’ oral
participation, the data demonstrate imbalanced
participation and limited quality of contribution.
Additionally, the tendency for students to share ideas
without prior reflection suggests that participation is not
always meaningful or well-structured. Therefore,
targeted instructional strategies and clearer role
assignments are necessary to promote more balanced
involvement and higher-quality contributions during
group activities. Concerning factors affecting students’
participation in in-class group-work, the findings
highlighted individual and pedagogical factors rather
than cultural ones. The alignment between questionnaire
and interview data reinforces the significance of
language proficiency and prior experience as key
determinants of active participation. Furthermore,
teachers’ clear instructions, timely intervention, and
constructive feedback play an important role in fostering
students’ engagement. These findings imply that it is vital
to address students’ linguistic confidence and provide
structured pedagogical support to enhance participation
in group-work. With regard to teachers’ monitoring
strategies, the findings indicate a mismatch between
teachers’ monitoring strategies during group work and
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students’ expectations. Although linguistic support was
prioritized in both perception and practice, teachers paid
limited attention to interaction management and
differentiated support, particularly for fast finishers and
quieter students. This gap suggests a need for more
balanced monitoring approaches that address not only
language support but also learners’ expectations for
accuracy and fair participation.

Although the study was conducted on a small scale
with a particular group of first-year students at HaUl, it
would contribute to the existing knowledge in the field
concerning group-work, students’ participation in group-
work, influential factors, and teachers’ strategies.
Moreover, it could raise awareness of EFL learners about
the problems in their peers’ participation in group-work
and elements affecting their participation. It could also
assist teachers of English to recognize what encourage or
discourage their students from participating in group
activities so that they could adjust their teaching
methods.  Finally, it proposed several useful
recommendations for teachers to minimize negative
impacts of influential factors on students’ participation.

Due to various constraints and scope of the study, the
present research displays certain limitations. First of all,
only five teachers were involved, which might somehow
affect the data richness. However, since multiple
methods addressing the same issue were adopted, and
the findings by those supplemented each other, this did
not affect the study reliability. Second, this research did
not go deep into each category of factors and the
influence level of each element.

The limitations of the present study leave several gaps
for other researchers to fill in. First, further studies should
widen the research scale with a larger and more varied
group of participants. Second, they might thoroughly
investigate each category of influential factors on
students’ participation in in-class group-work. Also, they
can go deep into the level of influence of those elements.
Besides, they can examine similar matters but in long-
term or formal groups.
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THE POLYSEMY OF COPULAR VERBS IN ENGLISH AND THEIR VIETNAMESE EQUIVELANTS
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TOM TAT

Bai bao nay tap trung khao sat hién tugng da nghia clia cac dong ti lién
két (copular verbs) trong tiéng Anh va tuong duong tiéng Viét. Dua trén phan
tich cac tl nhu be, seem, become... (trong tiéng Anh) va la, tré thanh, duong
nhu.. trong tiéng Viét, bai bao chi ra rang cac dong tir lién két khong chi dong
vai trd két ndi chi ngit véi vi ngit md t& ma con biéu hién nhiéu I6p nghia khéc
nhau tiy theo ngif cdnh. Thong qua ddi chi€u hé thdng, bai bao lam 6 nhiing
diém tuong dong vé chiic nang, dong thi chi ra nhiing khac biét déng chi y
vé mat cdu tric ci phap va ngit dung gitia hai ngon ngi. Két qua nghién ctiu
g6p phan 1am sang té dac diém cta dong ti lién két trong ting ngdn ngi,
dong thoi dua ra mt s6 goi y mang tinh ting dung trong giang day tiéng Anh,
dich thuét, bién soan tir dién song ngir va xi ly ngdn ngi tu nhién.

Tirkhoa: Ddng tirlién két; tinh da nghia; ngon ngit hoc ddi chiéu; tiéng Anh;
tiéng Viét; ngit dung hoc.

ABSTRACT

This article focuses on examining the phenomenon of polysemy in copular
verbs in English and Vietnamese from semantic and pragmatic perspectives. Based
on the analysis of verbs such as be, seem, become (in English) and /g, tr thanh,
duong nhu (in Vietnamese), the paper discovers that copular verbs not only serve
the function of linking the subject with a descriptive predicate, but also express
multiple layers of meaning depending on the context. Through a contrastive
analysis, the article highlights the functional similarities while also identifying
notable syntactic and pragmatic differences between the two languages. The
research findings contribute to clarifying the characteristics of copular verbs in each
language and offer some practical suggestions for English language teaching,
translation, bilingual dictionary compilation, and natural language processing.

Keywords: Linking verbs, polysemy, contrastive linguistics, English,
Vietnamese, pragmatics.
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Luong Ba Phuong'”

1. MG PAU

Trong ngdn ng hoc, hién tugng da nghia (polysemy)
dugc xem la mot trong nhimng dac diém phd bién va phuc
tap cla ti vung trong ngdn ngl tu nhién. Mot ti c6 thé
mang nhiéu nghia khac nhau, phu thuéc vao nglr canh sur
dung, cau truc cd phap di kém va yéu té ngirdung. Trong
sO cac tu loai, dong tir lién két (copular verbs) chiém vi tri
dac biét bai chic nang trung gian gilra chd ng(r va vi ng(,
déng thoi mang y nghia khai quat cao, dé ma réng va
bién d6i vé mat nghia.

Trong tiéng Anh, déng tir lién két 1a mét I6p dong tu
tuong ddi 6n dinh vdi nhing dai dién tiéu biéu nhu be,
seem, become, look, feel, get,... Nhiing ddng tu nay thudng
khéng bi€u hién hanh déng cu thé ma déng vai trd néi
két gitra ch(i thé va trang théi hoac dac diém clia chu thé
dé. Tuy nhién, nhiéu trong s6 chiing lai c6 thé mang theo
nhiéu I&p nghia khac nhau, tuy thuéc vao ngl canh va
cau truc di kém. Vi duy, get trong “He got angry” mang
nghia chuyén déi trang thai, nhung trong “He got the
book” lai mang nghia hanh dong s& hitu.

Trong tiéng Viét, mac du khéng cé mot I6p tur dugc goi
la “déng ti lién két” mot cach chinh thic, nhung van ton
tai nhiéu tir va cum tur thuc hién chic nang tuong tu nhu
la, tré thanh, dudng nhu, c6 vé, xem nhu,... Cac tU nay cé
thé dugc st dung dé lién két chd ngl vai mét vi ngl
mang y nghia mo ta, danh gia hodc déng nhat. Tuy nhién,
do dic diém ngén ngir khéng bién hinh, cing nhu tinh
linh hoat cao vé ti loai trong tiéng Viét, hién tugng da
nghia & cac tu nay thudng thé hién dam nét hon vé mat
ng( dung hoc va ngit canh giao tiép.

Mac du da co6 nhiéu cong trinh nghién ctu vé dong ti
lién két trong tiing ngdn ngir riéng biét, song cac nghién
cltu d6i chiéu hé théng dong tur lién két gitia tiéng Anh va
tiéng Viét, dac biét dudi goc do tinh da nghia, van con kha
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han ché. Chinh vi vay, viéc khdo sat, m6 ta va so sanh hién
tugng nay gilta hai ngon ngl khéng nhimng goép phan lam
ro dac trung ngl nghia - nglr dung ctia tiing hé thong ma
con cung cap ¢o sé hitu ich cho viéc gidng day tiéng Anh,
tiéng Viét nhu ngoai ngt, dich thuat, bién soan tu dién
song ng{, va xu ly ngén ngir ty nhién.

TU nhiing ly do trén, bai bdo nay tap trung vao viéc
phan tich va déi chiéu tinh da nghia clia cac déng ti lién
két trong tiéng Anh va tiéng Viét. Nghién cru hudng dén
viéc tra 16 cac cau héi sau: (1) Cac déng tir lién két trong
tiéng Anh va tiéng Viét biéu hién tinh da nghia nhu thé
nao? (2) Nhimng I6p nghia phé bién va dac diém ngirdung
di kém la gi? (3) Cac tuong dong va di biét gitra hai ngén
ng( vé phuong dién nay ra sao?
2.CO SO LY THUYET VA THUC TIEN
2.1. Khai niém vé da nghia trong ngén ngit hoc hién
dai

Trong ngdn ngl hoc hién dai, da nghia (polysemy)
dugc hiéu la hién tugng mét tir mang nhiéu nghia 6 lién
hé véi nhau vé mat ngir nghia, phan biét véi dong am
(homonymy), nhiing tU c6 cung hinh thic nhung hoan
toan khong lién quan vé nghia [4]. Vi duy, ti bank trong
tiéng Anh c6 thé chi“ngan hang” (financial institution)
hoac“bd song” (river bank). Day la trudng hop dong am.
Trong khi d6, tur head véi cac nghia nhu “dau ngudsi’,
“ngudi diing dau’, hay “phan dau tién cia mot hang” la vi
du dién hinh cla da nghia, bdi cac nghia nay cé su lién két
vé khai niém trung tam - “vi tri trén cing” hoac “bd phan
dan dau”.

Theo Pustejovsky [9], da nghia khéng don thuan la su
tich 10y cac nghia riéng biét ma phan anh cac qua trinh
tao nghia trong ngén ngl nhu: (1) MG réng nghia
(extension): vi dy, ti foot ban dau chi“ban chdn’, nhung
dugc mé rong dé chi“chan nui” hoac “chan ban” - nhing
phan & dudi cing clla mét vat thé; (2) Chuyén nghia
(shift): nhu trong trudng hgp “book” visa la danh ti (“cudn
sach”)vira la déng tu (“ddt chd trudc”). (3) Hoan du
(metonymy): vi duy, “crown” duing dé chi“quyén luc hoang
gia’, dua trén mdéi lién hé gan gui gitra vat va chic nang
bi€u trung.

Su tén tai clia da nghia khong chi thé hién tinh linh
hoat va hiéu qua biéu dat cla ngén ngl tu nhién ma con
dat ra nhing thach thdc dang ké trong phan tich ngir
nghia va xtr ly ngoén ngl ty déng. Trong linh vuc xt ly
ngdén ng(r tu nhién (Natural Language Processing - NLP),
viéc phan biét cac nghia ctia mét ti da nghia la mét trong
nhing nhiém vu then chét trong phan tich ngit canh va
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trich xuat thong tin [12]. Do dé, nghién ciu vé da nghia
c6 y nghia ly luan va thuc tién quan trong trong ca ngon
ng( hoc truyén théng va ngdn nglthoc tinh toan hién dai.
2.2. Déng tir lién két trong tiéng Anh va tuong duong
trong tiéng Viét

Trong ngl phéap tiéng Anh, dong tu lién két khéng
biéu thi hanh dong cu thé ma thuc hién chiic ndng két ndi
chd ng(t véi vi nglt nhdm mé ta trang thai, dac diém hay
su chuyén d6i thudc tinh clia cht nglt. Theo mé ta trong
cac cong trinh ngt phap kinh dién, nhiing dong tu nay
tao thanh mot I8p riéng co vai tro thiét yéu trong cau tric
cau khi chung gidi thiéu bé ngit chd ngt Huddleston &
Pullum, [5]; Quirk va cong su [10].

Dua trén hé théng phan loai dugc trinh bay trong “The
Cambridge Grammar of the English Language” cua
Huddleston & Pullum[5] va “A Comprehensive Grammar
of the English Language” cda Quirk va cong su [10], déng
tu lién két c6 thé dugc nhom thanh ba loai chinh:

Thu nhdt, nhom dong tu trang thai (stative copulas)
bao goém be, seem, va appear. Nhiing dong ti nay dugc sir
dung dé dién dat cac thudc tinh hodc trang thai én dinh
gén véi cht nglr va khéng ham chua su dich chuyén hay
thay d6i dac tinh. Vi du: She is a teacher; He seems tired.
Cac mo ta nay phan anh chuic nang hién tai ctia ch ngir
trong phan loai clia Quirk va cong su [10]

Thirhai, nhém dong tU cdm gidc va tri giac (perception
or sensory copulas) nhu look, feel, va sound, dugc dung dé
biéu dat danh gia cdm nhan mang tinh cht quan hodc
thong tin tri gidc ti gidc quan cdia ngudi néi. Nhimng cau
trdc nay thudng gan véi tinh tir lam bé ngl va dugc ghi
nhan la mot phan nhém quan trong clia dongtts lién két
Huddleston & Pullum [5]. Vi du: The soup smells delicious;
You look happy today.

Tharba, nhom déng tir chuyén déi trang thai (change-
of-state copulas) bao gém become, get, va turn. Day la
nhiing déng tu biéu thi su dich chuyén tur trang thai nay
sang trang thai khac va thudng dugc gén véi bé ngir mé
ta két qua cua su thay déi Quirk va cong sul10]. Vi du: He
became angry; The sky turned red at sunset. Huddleston &
Pullum [5] cling xem loai dong tU nay nhu mét tap hgp
riéng ctia dongtur lién két co tinh dong.

Nhin chung, ba nhom déng tirtrén phan anh cach tiép
can phan loai dugc thira nhan rong réi trong ngén ngir
hoc mé ta tiéng Anh, dong thoi cung cap mot khung ly
thuyét ré rang cho viéc phan tich dac diém ngl phap-ng
nghia clia dong tur lién két trong nhiéu loai dién ngén
khac nhau.
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Trong tiéng Viét, mac du khong ton tai mot I6p tu
chuyén biét tuong duong vdi khai niém“déng tur lién két”
trong tiéng Anh, nhiéu nghién clu ngl phap cho thay
mot sO tU nhu g, trd thanh va dudng nhu cé vé thuc hién
chiic ndng tuong tu trong cau, dong vai trd néi két gida
chli nglr va vi ngir dé biéu thi cac trang thai, dac diém
hodc su bién déi ctia cha ngir[1, 111

Cu thé, cac tirnay c6 thé dugc phan loai theo ba nhém
chuc nang chinh: (1) Trang thai 6n dinh: ti la két néi chu
ng{r véi vi nglt nham biéu thi danh tinh, nghé nghiép
hodc trang thai 6n dinh clia cht ng(, vi du: Anh 8y la bac
si [11]; (2) Cdm nhan hoac suy doan: cac tu nhu dudng
nhu//cé vé dién dat nhan thdc chl quan hoac phong
doan vé trang thai ctia ch ngt, vi du: Cé dy duong nhu
mét méi [1]; (3) Su thay d6i trang thai: ti trg thanh biéu
thi su bién déi dac diém hodac trang thai ctia chl ng, vi
du: Cau bé tré thanh ngudi hung sau tran dau [1, 11].

Su tuang Uing nay cho thay, mac du tiéng Viét va tiéng
Anh khac biét vé mat hinh thai va phan loai tu, ca hai
ngon ngir déu sir dung mot s6 déng tir co chic nang lién
két dé€ biéu dat cac khai niém trliu tuong vé trang thai,
cdm nhan va su bién déi, nhiing yéu té cét 16i trong cau
trac vi ng(t ctia nhiéu loai cau. Phan tich nay cling nhan
manh vai tro clia cac ti lién két trong viéc hinh thanh moi
quan hé ng(r nghia gilta ch ng{r va vi ng, déng vai tro
quan trong trong ngt phap mo ta tiéng Viét.

2.3. M6 hinh nghia trung tam-nghia ngoai vi

M6 hinh nghia trung tam-nghia ngoai vi (prototype),
dugc cap nhat va phat trién trong khuén khé ngit nghia
hoc tri nhan, cho rang y nghia cta ti vung khong phai la
mét thuc thé tinh hay don nhat, ma ton tai dudi dang mét
cdu tric mang ludi. Trong cau tric nay, mét nghia trung
tam (core meaning) chi phdi va tao cg s& cho cac nghia
ngoai vi (peripheral meanings), vén dugc ma rong tu
nghia trung tdm théng qua céac ca ché nhan thic nhu an
du (metaphor) va hodn du (metonymy) Evans & Green, [3,
6]. Theo Pham Van Hung [8], cach ti€p can nay giai thich
dugc tinh linh hoat va mé& rdng nghia cla tur vung trong
tiéng Viét cling nhu trong cac ngén ngl khac, déng thai
cung cap mét khung ly thuyét hop ly dé phan tich cac
hién tugng da nghia trong tu vung.

2.4. Ngit nghia hoc tri nhan

Ng{ nghia hoc tri nhan (Cognitive Semantics), theo
quan diém cua Lakoff va Johnson [4], cho rdng nghia cla
tir ng khong don thuan la san phdm ca hé théng ngon
ng{ hinh thuc, ma dugc hinh thanh théng qua cac mé
hinh nhan thic bat nguon tir trai nghiém than (embodied
cognition) va tuong tac vai thé gidi thuc. Trong khuon
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khé nay, cac dong tu lién két thudng mang tinh biéu
trung cao, dugc ly gidi théng qua cac co ché nhu dn duy
niém (conceptual metaphors) va su pha tréon y niém
(conceptual blending), ti d6 giup giadi thich hiéu qud hién
tugng da nghia. Vi du, dong tir become trong tiéng Anh va
tré thanh trong ti€éng Viét déu phan anh an du y niém
“Change is movement”, tuc la qua trinh thay déi dugc hiéu
nhu mét dang di chuyén ti diém A dén diém B [6]. Trong
céac trudng hgp nay, y nghia vat ly ban dau dugc mé réong
sang pham vi triru tugng, biéu thi su chuyén déi vé trang
thai, dac diém hoac vai tro.

Nghién ctu cta Croft va Cruse [2] clng khdng dinh
rang nghia cla cac dong tu lién két khéng mang tinh tinh
tai ma c6 tinh déng va linh hoat cao, chiu anh hudng dang
ké tir ngir cdnh st dung va yéu té tuong tac xa hoi. Diéu
nay cho thay nglr nghia hoc tri nhan cung cap mét céng
cu ly thuyét hiru ich dé ti€p can va phan tich tinh da nghia
trong ngon ngr noi chung va déng tu lién két noi riéng.
2.5. Ngir dung hoc va vai tro ctia ngii canh

Ng(r dung hoc hién dai, theo Levinson [7] va Yule [13],
nhan manh tam quan trong ctia ng{t canh trong viéc xac
dinh nghia cla cac don vi ngén ngir, dac biét la trong cac
trudng hop da nghia. Thay vi chi dua vao cau tric hinh
thuc, nglrdung hoc tap trung vao cach thiic ma ngon ng
dugc st dung trong céc tinh huéng giao ti€p cu thé, c6
xét dén muc dich cia ngudi noi, ky vong clia ngudi nghe
va cac yéu to van hda-xa héi lién quan.

Trong ca tiéng Anh va tiéng Viét, dong tur lién két la
mot minh chiing ré nét cho vai tro chi phéi ctia ngit canh
déi vai viéc giai nghia. Cac déng tir nhu look trong tiéng
Anh c6 thé mang chuic nang lién két vi du “He looks tired’,
véi nghia danh gia trang thai nhung trong ng{r cdnh khac
lai mang nghia hanh déng cu thé nhu trong “He looked at
me”. Tuong tu, trong tiéng Viét, tirla c6 thé thuc hién chiic
nang lién két gilta ch ng{ va vi ng, nhu trong cau “Anh
ay la bac si”, nhung cling c6 thé dugc sir dung dé biéu dat
sac thai nhan manh, so sanh hodc xac 1ap théng tin trong
nhiing ng{t cdnh khac nhau.

Do dé, viéc phan tich dong tu lién két khdng thé tach
roi yéu t6 ngir dung, bai chinh ngir canh giao tiép méi la
yéu té dinh hinh va kich hoat cac I6p nghia tiém nang cuia
tu ng(r.

3. PHUONG PHAP NGHIEN CUU

Nghién ctru st dung phuang phap ngl nghia hoc déi
chiéu két hgp véi phan tich ngtt dung nhdam khao sét tinh
da nghia va dac diém phan bé ng(t nghia - nglt dung cutia
cac dong tu lién két trong tiéng Anh va tiéng Viét. Ngl
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liéu dugc thu thap tu cdc kho ngirliéu I&n va cé do tin cay
cao, bao gém COCA (Corpus of Contemporary American
English, trén 1 ty ti) va BNC (British National Corpus, 100
triéu tl) d6i véi tiéng Anh; VnExpress Corpus (khoang 40
triéu tu) va VLSP Corpus (Viethamese Language and
Speech Processing, khoang 25 triéu tl) d6i vai tiéng Viét.
Téng cong, sau khi truy xudt bdng céng cu corpus
concordancer va loc dt liéu, nghién cttu thu dugc khodng
18.450 cau tur hai kho ng(r liéu tiéng Anh va 12.320 cau tu
hai kho ng(t liéu tiéng Viét c6 chia cac déng tir lién két
muc tiéu. Cu thé& COCA: 12.300 cau chia be, seem,
become, look, feel, get ; BNC: 6.150 cau chua be, seem,
become, seem, look, feel, get; \nExpress Corpus: 8.400 cau
chuala, tréthanh, duong nhu, cé vé, xem nhu; VLSP Corpus:
3.920 cau chua la, tréthanh, dudng nhu, cé vé, xem nhu.

Ngoai cac kho ng(tliéu géc, nghién ctiu st dung thém
tur dién don ng(r, song ng, tai liéu mo ta nglr phap va cac
cobng trinh hoc thuat nham kiém ching va déi chiéu két
qua phan tich. D{ liéu dugc thu thap theo phuong phap
tim kiém tir khéa c6 kiém soat theo ba budc: (1) xac dinh
danh sach déng tu lién két tiéu biéu can khao sét trong
hai ngon ngit (nhu be, seem, become trong tiéng Anh; la,
trd thanh, dudng nhu trong tiéng Viét); (2) truy xuat toan
b6 cau chiia cac dong tir nay tur cac kho ngir liéu bang
céng cu tim kiém concordancer; (3) tién hanh loc tha
céng nham loai bé cac trudng hop da nghia khong thudc
pham vi déng ti lién két hodc xuat hién trong cau truc
khong phu hgp muc dich nghién ctru. Quy trinh phan tich
bao gém: (1) Xac lap danh sach dong ti lién két tiéu biéu
dua trén tiéu chi nglt phap - ng(t nghia va tan suat xuat
hién; (2) Phan tich ngr nghia theo nglt canh, xac dinh
nghia trung tam va cac nghia ngoai vi theo mé hinh
prototype (di€én pham - m& réng); (3) Phan tich ngit dung,
xem xét vai trd cla béi canh giao ti€ép, muc dich phat
ngon va yéu té xa hoi - van hoa trong viéc hinh thanh va
bién d&i nghia.
4, KET QUA VA THAO LUAN

Trong phan nay, ching téi trinh bay két qua phan tich
déi chiéu cta cac dong tu lién két tiéu biéu trong tiéng
Anh va tiéng Viét, nham lam rd dic diém da nghia cda
chuing trong hai hé th6ng ngén ngt. Dua trén dit liéu ng
liéu va phan tich déi chiéu, nghién ctu tap trung lam sang
té (i) cac dang thuic biéu hién nghia da tang ctia dong tu
lién két trong mbi ngdn ng; (i) anh hudng ctia nglt canh
giao tiép téi su van dong nghia; va (iii) nhiing diém tuong
déng va khac biét néi bat gitta hai ngén ngit ca vé cdu
trdc 1an chiic nang biéu dat.
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4.1.Tinh danghia ctia déng tu lién két trong tiéng Anh

Trong tiéng Anh, dong tur lién két la nhimng dong tu
khong truc ti€p dién ta hanh déng vat ly ma dam nhan
chic nang néi két gilra chd ngir va b6 nglr dé biéu dat
trang thai, dac diém, hay su thay d6i clia chdi thé. V& mat
cl phap, ching thudng ding & vi tri trung gian, lién két
mot thanh té6 mang tinh tham chiéu (thudng la danh ngir
chi chd thé) véi mét thanh t8 mang tinh miéu ta hoac
dinh danh (thudng la tinh tl, danh tir hodac ménh dé). vé
mat ng{ nghia, ching mang ham y “déng nhat”, “thudc
tinh” hodc “chuyén déi trang thai’, tuy theo ting loai.

Diém dang chu y la nhiéu dong tur lién két ti€ng Anh
mang tinh da nghia (polysemy), tuc la mét tir cé thé dam
nhan ca nghia lién két 1an nghia ti vung (lexical meaning)
tly ngir canh. Vi du, "look” viia c6 thé la dong tu lién két
“She looks tired” - “Co dy tréng mét moi’, vira c6 thé la
dong tirhanh dong “She looked at me”-“Co ay da nhin toi".
Su da nghia nay khong chi lam phong phu hé théng ngl
nghia ma con dat ra thach thuc trong dich thuat va gidng
day. Dudi day la phan tich chi tiét moét s6 dong ti lién két
tiéu biéu trong tiéng Anh, dua trén dr liéu ti cac kho nglr
liéu chudn (COCA, BNC) va minh ching ti cac vi du trong
thuc té.

a) bong tu“be”

Pong ti “be” dugc xem la dong tu lién két trung tam
(central copula) trong tiéng Anh, véi tan suat cao nhat va
chiic nang phong phu nhat. Cac nghia chinh gom:

- Binh danh (identification)

(1) English: He is a teacher.

O day, “be” lién két chl ngir“He” véi danh tir“teacher”,
biéu thi quan hé dong nhat gitra hai thuc thé: ngusi dugc
nhac dén va nghé nghiép clta anh ta. Nghia nay tuong
Uing véi dong tur la trong tiéng Viét.

- M6 ta trang thai, thudc tinh (attribution)

(2) The sky is blue.

C4u trdc nay thé hién méi quan hé gitia chd nglr“The
sky” va tinh ti“blue’, nham miéu ta dac diém cadm quan
(thi giac). Nghia nay c6 thé dich la “bau trdi (thi) xanh”
trong tiéng Viét, trong d6 “thi” khéng bét budc vé mat cu
phap nhung déi khi xuat hién dé danh dau dé - thuyét.

- Chi sy ton tai (existence)

(3) There is a problem.

“Be"” dugc dung trong cau tric tén tai (existential
construction) dé théong bao su hién dién ctia mét su vat
hodac hién tugng. Tiéng Viét tuang duang vai “Cé mot van
dé” hoac“Hién c6 mét van dé”,
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Diém dang luuy la trong khi ti€ng Anh dung cing mot
dong tu“be” cho ca ba chiic nang trén, tiéng Viét doi khi
s dung cac phuong tién nglt phap khac nhau: “la” cho
dinh danh, khéng dung ddng tU cho miéu ta thudc tinh,
va c6 cho su ton tai.

b) Bong tu “seem”

“Seem” chui yéu biéu thi an tugng chd quan hoac suy
doan cla ngudi nodi, thudng kém theo muc d6 khoéng
chac chén.

- An tugng cdm quan

(4) She seems tired.

“Seem” & day lién két cht ngir“She” véi tinh ti “tired’,
cho thay danh gia mang tinh ch quan clia ngudi néi vé
trang thai ctia d8i tugng. Trong tiéng Viét, c6 thé dién dat
la“Co ay c6 vé mét” hodc “Tréng cb dy mét”.

- Suy dodn

(5) It seems he forgot.

Trong vidu nay,’seem” gigi thiéu mot nhan dinh mang
tinh suy doan, khong chac chén tuyét déi. Tiéng Viét
tuong duong “Cé vé nhu anh dy quén”hodc “Hinh nhu anh
ay quén”. Ngir dung cho thady “seem” thudng dugc dliing
khi ngudi n6i muén gidm muc d6 cam két doi véi phat
ngén, qua dé tao hiéu ung lich su hodc tranh khang dinh
manh.

¢) Béng tu “become”

“Become” dién dat su thay déi trang thai hoac chuyén
hoa tir mét dac diém nay sang dac diém khac.

(6) He became angry.

Chl ng(“He” ban dau & trang thai khong gian, sau qua
trinh nao dé thi chuyén sang trang thai gian. Tiéng Viét
tuong duang “Anh dy tré nén tuc gian” hodc “Anh ay néi
gian”.

(7) She became a famous singer.

G day, become” lién két chii ngir vSi danh ngir “a
famous singer’, thé hién qua trinh thay d6i vé vai trd hoac
dia vi xa hoi. Tiéng Viét tuang duong “Co ay tré thanh mot
ca si néi tiéng”.

Diém khac biét |a tiéng Viét phan biét tré thanh (dung
vGi danh tl) va tré nén (dung véi tinh tu), trong khi tiéng
Anh chi can “become”.

d) Bong tu “look”

“Look” 1a vi du dién hinh clia dong tir da nghia: vira c6
nghia hanh déng “nhin”, vira c6 nghia lién két “tréng, c6

ve

- Nghia lién két: dién ta vé ngoai
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(8) She looks happy.

Chu ng(“She” dugc lién két véi tinh tu“happy” thong
qua an tugng thi giac hodc cdm nhan chung. Tiéng Viét
tuong duong “Cé ay tréng vui vé” hoac “Cé vé co ay vui”.

- Nghia hanh déng-quan sat

(9) She looked at me.

O day, “look “la ddng tir hanh déng, miéu ta qua trinh
thi giac, tuong duong “Cé ay nhin t6i”. Su phan biét nay
phu thudc hoan toan vao cau tric cau va loai bé nglr: bé
ng(r la tinh ti: nghia lién két; b6 ng( la gidi ti + danh tir:
nghia hanh dong.

e) bong tu“get”

“Get”la ddng ti c6 phé nghia rat rong, nhung trong tu
cach lién két, n6 thudng chi su thay déi trang thai hoac
két qua ctia mot qua trinh.

(10) He got tired after the run.

Ban dau anh ta khéng mét, sau khi chay thi mét. Tiéng
Viét tuong duong “Anh dy mét sau khi chay” hodc“Anh ay
trd nén mét sau khi chay”.

(11) It's getting dark.

Qua trinh bién d6i tir sang sang t6i dang dién ra. Tiéng
Viét: “Trgi dang t6i dan”. Pang chu y la “get” trong nghia
lién két thudng mang sac thai khong trang trong hon so
VvGi “become”, va hay xuat hién trong van nai.

f) Mot s6 dong tur khac

Ngoai nhiing déng tu lién két phé bién nhu be, seem
hay become, tiéng Anh con s hitu mét nhom dong tu
mang tinh da nghia cao, dac biét lién quan dén linh vuc
cdm quan, tiéu biéu |a feel, sound, taste va smell. & nghia
lién két, cac dong tir nay dugc dung dé mo ta trang thai
cdm nhan hodc dic tinh cha cha thé thong qua gidc quan,
vi du:“I feel cold” - “Téi thay lanh”, “It sounds interesting”-
“Nghe cd vé thu vi",“The soup tastes salty”™-“Sup man”,“The
flowers smell sweet”-“Hoa thom”. Ngugc lai, & nghia hanh
dong, ching dién dat hoat ddéng cam nhan truc tiép bang
giac quan, nhu trong “| feel the fabric” - “Toi s& vao vai’,
“She tasted the soup” - “Coé ay ném sup’,“He smelled the
flowers”-“Anh dy ngUi hoa”. Su chuyén déi tir nghia hanh
déng sang nghia lién két phan anh tinh linh hoat ngl
nghia clia cac dong tU nay: cing mot hinh thiic nhung
thay déi chuic nang cu phap va loai bé nglt kém theo sé
dan dén thay déi y nghia. V& mat nglt dung, khi duoc
dung & nghia lién két, cac dong ti nay thudng phuc vu
muc dich danh gia, nhan xét hodc miéu ta chd quan,
trong khi & nghia hanh d6ng, ching thién vé viéc ghi
nhan moét su kién cu thé trong tuong tac giao tié€p. Diéu
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nay cho thay maéi quan hé mat thiét gilra ciu tric cau, loai
b6 ngir va bdi canh st dung trong viéc dinh hinh nghia
cla dong tu lién két.

Dua trén cac vi du da phan tich, cé thé thay rang dong
tulién két trong tiéng Anh khong chi dong vai tro la thanh
phan cau truc cdu ma con mang gia tri biéu dat nghia
phong phu, dugc dinh hinh manh mé béi nglt cdnh va
muc dich giao tiép. Tinh da nghia cia ching thé hién rd &
kha nang chuyén déi linh hoat gitta nghia hanh dong va
nghia lién két, dac biét 8 nhom dong tir cdm quan nhu
feel, sound, taste, smell. Chdng han, “/I feel cold” mang
nghia lién két, dién ta trang thai cdm nhan cha quan,
trong khi“I feel the fabric” thé hién hanh déng cdm nhan
qua xuc giac. Su khac biét nay khéng xuat phat tu thay
déi hinh thiic ngl phap ctia déng tir ma ti su thay déi loai
b6 ngl va y dé giao ti€p clia ngudi noi. Tuong tu, “It
sounds interesting” va “The flowers smell sweet:” dung dé
danh gia, nhan xét, chiic nang ngir dung nghiéng vé bay
td quan diém, cdm nhan, trong khi “She smelled the
flowers” hay “He tasted the soup” lai ghi nhan mét hanh
déng cu thé. Viéc phan tich tir goc dé nglr nghia - ngi
dung cho thdy nghia cta déng ti lién két khong cé dinh,
ma van déng theo méi quan hé gilra cau tric cau, dac
diém cu phép clia bé nglr va bdi canh giao tiép. Day la
mot diém dac biét quan trong trong gidng day va hoc tap
ngoai ngir, bGi ngudi hoc can khong chi nam dugc dang
thuc ngt phap ma con phai nhan dién va van dung dung
sac théi nghia phu hgp véi tinh huéng, muc dich va vai
giao tiép cu thé.

4.2. Tinh da nghia cda cac tuong duong trong tiéng
Viét

Trong tiéng Viét, tuy khéng ton tai mot I6p dong tu
lién két dugc phan loai ré rang nhu trong tiéng Anh, van
cbé mét s6 tir ngl thuc hién chiic nang tuong duang,
trong nghién ctu nay chung t6i goi chung cac tuong
duong nay la biéu thuc chd yéu la cac tu nhu fa, tré
thanh, dudng nhu, cé vé, goi la,... Cac dan vi nay déng vai
tro két ndi chd ng( véi thanh phan vi ngl, biéu dat trang
thai, dac diém, hoac su chuyén déi vé ban chat va chuc
nang xa hoi ctia chd thé. Chung ciing thé hién su linh
hoat vé mat ng(t nghia khi dugc sir dung trong cac ngtr
canh khac nhau. Duéi day ching t6i xin phan tich mét
s6 vi du dién hinh:

a) Biéu thuc“la”

Lalatulién két phd dung va trung tam trong tiéng Viét
hién dai, véi hai chiic ndng co ban:

- Binh danh ban thé hoac vai tro:
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(12) Nam /a sinh vién nam hai.

“La”xaclap méi quan hé déng nhat gilta chti ngtrNam
va cum danh tu sinh vién nam hai.

- Biéu thi trang thai hodc dac diém cé dinh:

(13) C6 &y la ngudi hién hau.

“La” két néi chl ngl véi dac trung ca nhan cua déi
tuong.

b) Bi€u thic “tré thanh”

Chi su chuyén hoa vé ban chat, chiic nang hodc trang
thai xa hoi

(14) Anh &y tréthanh giam d6c vao ndm ngoai.

Trd thanh biéu thi su thay d&i vai trd hodc vi tri xa hoi
cla cha thé.

¢) Biéu thuic “duding nhu, “cé vé”

Thé hién phong doan hodc nhan dinh cha quan:

(15) C6 ay dudng nhu' mét moi.

Cum tulién két“dudng nhu” dinh huéng cach hiéu ctia
ngudi noi vé trang thai khong chac chan ctia chi thé.

(16) Trai ¢c6 vé sdp mua.

“Cé vé” két ndi chu nglr véi mot phan doén tiém nang,
mang tinh suy luan ti dau hiéu bén ngoai.

d) Biéu thiic mé& rong: goi la, xem la, coi nhu'la

Thé hién quan hé dinh danh mang tinh chti quan hoac
mang gid tri nhan dinh xa hoi:

(17) Anh &y dugc goi la‘'ngudi hung tham lang'.

“Goi la " thé hién cach ngudi khac nhan dinh vé cha
thé, c6 sac thai tén vinh.

Tuong ty nhu trong ti€ng Anh, cac don vi /biéu thic
lien két trong tiéng Viét thé hién tinh da nghia cao va chiu
anh hudng ré rét ti ng cadnh s dung. Su khac biét nam
& ché tiéng Viét thudng sir dung cac té hap tur hodc cau
trdc vi tUr phic thay vi mot 16p déng tu lién két chuyén
biét, déng thai tich hop nhiéu yéu t6 ngr dung trong
chic nang biéu dat.

Nhu vay, tinh da nghia ctia cac biéu thuc lién két trong
tiéng Viét khong chi biéu hién qua nghia tir vung ma con
dugc xac dinh béi vai tro nglt dung trong cac nglr canh
giao tiép cu thé. Nghia clia cac déng tir nay bién déi linh
hoat tly thuéc vao muc dich dién dat, tinh huéng giao
ti€p va quan hé xa hoi gifta cac thanh phan tham gia.
Chéng han, ti /a c6 thé ddm nhan chic nang dinh danh
khi n6i “Anh dy la gido vién’, mé ta dac diém khi dung
trong cau “Co ay la ngudi hién hau’, hodac nhan manh su
déng nhat trong moét cau trdc so sanh nhu“A 1a A thi B
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m&i la B". Tuong ty, cac tU nhu dudng nhu, cé vé ngoai
chuc nang biéu thi phong doén, con cé thé mang sac thai
khéng chac chdn hodc ma nhat vé mat nhan thic trong
giao tiép.

Viéc phan tich déng thai trén phuong dién ngi nghia
va ng(tdung gitp nhan dién cac I6p nghia va sac thai biéu
dat clia biéu thuc lién két trong tiéng Viét, gop phan nang
cao hiéu qua trong viéc gidng day, hoc tap va Uing dung
ngon nglr mét cach linh hoat, phu hgp véi ting béi canh
giao tiép cu thé.

4.3. Pdi chiéu két qua phan tich

4.3.1. Diém tuong déng

Mac du tiéng Anh va tiéng Viét thudc hai hé ngon ngl
khac nhau, tiéng Anh la ngén ngl bién hinh thudc ngithé
An - Au, con tiéng Viét 13 ngon ngir don lap thudc ngir hé
Nam A nhung cac dong tur lién két trong ti€éng Anh va cac
bi€u thuic tuong duong trong tiéng Viét lai thé hién nhiéu
diém tuong dong dang chu y trén ba phuong dién: ngir
phap, ng{r nghia va ngt dung.

Trudc hét, vé mat nglt phap, ca hai ngon ng déu s
ching nhu mot phuong tién két néi gitta chu ng va vi
ng{ phi - hanh d6ng, thudng la danh ti hoac tinh tu. Cau
trdc nay cho phép thé hién cac quan hé nhu dinh danh
(identification), miéu ta (description), va trang thai (state).
Vi du: cau tiéng Anh “He is a doctor” va cau tiéng Viét “Anh
ay la bac si” cung sir dung cac dong tir lién két “be” va la
dé xac lap méi quan hé dong nhat gitta ch ngir va vi ngr.
Tuong tu, cau truc “The sky is blue” va "Bau troi (la)mau
xanh”thé hién chiic ndng mé ta dac diém hodc thudc tinh
clia mét thuc thé, théng qua cling mét co ché lién két
gilta chu-vi, tuy nhién trong tiéng Viét thi dong ti“1a” la
khéng nhat thiét phai co.

Vé mat ngir nghia, cac phuong tién lién két trong ca
hai ngdén ng(t déu c6 kha nang biéu dat nhimng khai niém
tritu tuong lién quan dén trang thai, cdm nhan hodc su
chuyén d6i. Chang han, trong tiéng Anh, become, seem,
look c6 thé dién dat su bién déi “He became angry”, cdm
nhan “She looks tired” hodac phong doan “It seems he is
upset”. Tuong Uing trong tiéng Viét, cac tu tréthanh, cé vé,
dudng nhu ciing thuc hién cac chiic ndng tuong tu: "Anh
ay trdthanh giam déc”, “Cé dy ¢6 vé mét moi”, "Dudng nhu
anh ta da quén”. Cac dong tu nay khong chi phan anh
nhan thic clia ngudi néi vé chd thé, ma con thé hién miic
do tin tudng hoac tinh chu quan trong danh gia.

Dac biét, mét diém chung quan trong la tinh da nghia
cUa cac dong tu lién két trong ca hai ngdn ngir. Cac dong
tu nhu“be” trong tiéng Anh va“la” trong tiéng Viét khong
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mang nghia cé dinh, ma thay déi linh hoat theo cau tric
cl phap va nglr canh giao tiép. Vi du, "be” c6 thé dung dé
dinh danh (He is a teacher), mé ta trang thai “The soup is
hot”, hodc biéu thi su tén tai “There is a problem”. Tuang
tu, “la” c6 thé xudt hién trong cac cau trdc dinh danh “Day
la me t6i”, mé ta dac diém “Co dy la ngudi kién nhan”’, hoac
nhan manh “Chinh anh /a ngusi néi diéu do”. Viéc cac tu
nay thé hién I6p nghia m& rong theo béi canh cho thay
vai trd trung tam cuta chung trong viéc t6 chic va dinh
hinh y nghia trong phat ngon.

Ngoai ra, ca tiéng Anh va tiéng Viét déu stir dung mot
sO phuang tién lién két mang sac thai ngt dung ré nét.
Chéng han, “seem” va “dudng nhu” khéng chi don thuan
dién ta phong doan, ma con cé chic nang gidm nhe phat
ngdn, thé hién su khiém tén hodc tranh xung dét trong
giao tiép. Vi du: “It seems you misunderstood” hodc
Dudng nhu ban chua hiéu ré van dé la nhiing cau thé hién
su uyén chuyén trong tuong tac, gép phan duy tri lich sy
va tranh déi dau.

Nhimng diém tuong déng nay cho thay rang, bat chap
su khac biét vé cau tric hinh thai va nguén géc ngon ngf,
ti€ng Anh va tiéng Viét déu phat trién nhing hé théng
biéu dat chiic ndng tuong tu dé xt ly quan hé gita cha
ng{ va vi ngl phi-hanh dong. Diéu nay phan anh mét nhu
cau chung trong ngén ngt hoc ty nhién: té chiic théng
tin lién quan dén trang thai, dac diém, va su bién déi ctia
thuc thé theo cach via hiéu qua vé nglt phép, vua linh
hoat vé mat giao tiép.

4.3.2. Biém khdc biét

Qua phan tich dir liéu ching téi rut ra nhiing diém
khac biét nhu thé hién trong bang 1.

Bang 1. Céc diém khac biét trong biéu hién tinh da nghia ctia dong tir lién
két trong tiéng Anh va tuong duong trong tiéng Viét

Pac diém Tiéng Anh Tiéng Viét
Phanloaitlr | C616plinkingverbsriéng | Khdng c6 I6p tir riéng; ding
ro rang biét trong hé thong tlr | cac dong tu;, trg tl, cdu tric
loai (be, seem, become, | cum tir lam chic nang lién
get...) két
Bién hinh (6 chia thi, chia ngdi | Khéng chia thi, chiangdi; ngit
dong tur (e.g., was, is, will be) nghia phu thudc vao ngir
canh hodc tir chi thei gian
Muic d6 co Tit loai 6n dinh, it thay | Tirngilinh hoat; mot dong tir
dinh doi €6 thé mang nghia lién két
trong ngif canh nay, nhung la
dong tur hanh dong 6 ngit
canh khdc
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Pa dang nhung dugc ho
trg bdi cdu tric ng phap
rd rang

Da nghia nglr dung manh
han, thudng |é thudc vao ngi
canh va yéu t6 ngoai ngon
ngir

Danghia
ngif dung

Sau day chung téi xin néu mot sé vi du cu thé

(18) Tiéng Anh: She is a doctor

Tiéng Viét: C6 dy la bac si.

Ca hai sirdung phuong tién lién két dé dinh danh cha
ngu.

(19) Tiéng Anh: He became angry.

Tiéng Viét: Anh ta trd nén tic gian.

DPong tu chi su chuyén trang thai tuong (ng (become
> trd nén).

(20) Tiéng Anh: It seems difficult.

Tiéng Viét: Duong nhu diéu d6 kho.

Cung biéu dat su khéng chéc chén; tiéng Viét dung
cum tu.

(21) Tiéng Anh: He looks tired.

Tiéng Viét: Anh dy tréng mét moi.

look < tréng; ca hai biéu hién an tugng vé ngoai hinh

(22) Tiéng Anh: That is the truth

Tiéng Viét: D6 la su that

Dinh danh, cdu trac tuong tu

Dong tu lién két trong tiéng Anh thé hién ro dac diém
clia mot hién tugng da duoc ngl phap hoéa cao, thé hién
qua viéc ching co vi tri ¢6 dinh trong cau trdc cau
(thuong dung gilra cht ngr va vi ng(i) va dam nhan chuic
nang ngl phap ro rang: két n6i chd ngl véi cac thanh té
vi nglr khong mang tinh hanh déng, nhu tinh tu “He is
happy” hodc danh tu “She became a teacher”. Ngoai ra,
I6p tU nay tuong déi 8n dinh vé mat hinh thai va pham vi
st dung, gitip phan biét chiing dé dang vai cac loai dong
tur khac nhu dong tu hanh dong (run, write) hay déng tu
chuyén déng (go, come). Tinh ng(t phap hda nay ciing
dugc cling c6 bdi cac quy tac cu phap va dau hiéu hinh
thai hoc (nhu chia thi, chia ng6i) von la dac diém ndi bat
cla ngir phap tiéng Anh.

Ngugc lai, trong tiéng Viét, mét ngdn nglr don lap,
khong cé bién t6 hinh thai cac tir hodc cum ti thuc hién
chtic nang lién két gitta chd nglt va vi ng( lai phu thuéc
nhiéu vao ngir canh va yéu t6 nglt dung. Khéng tén tai
mot I6p tu “dong tu” dugc phan loai doc lap, ma thay vao
dé la mot tap hop linh hoat cac don vi nhu la, tré thanh,
dudng nhu, coi nhu, vén c6 thé thuc hién nhiéu chic nang
ng{ nghia khac nhau trong cac cau tric khac nhau. Viduy,
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tU la c6 thé biéu thi su dinh danh “Anh &y la bac si”, mé ta
tinh chat “Day lad mén an ngon”, hodc nhan manh théng
tin “Chinh anh la ngugi lam viéc dé”. Su thiéu vang dau
hiéu hinh thai hoc khién cho ranh giéi gitta dong tu lién
két va dong tur hanh déng hodc vi tr miéu ta trong tiéng
Viét trd nén ma nhat, tir d6 lam gia tang tinh da nghia va
su linh hoat trong cach s dung cac cau trac lién két.

TUr gbéc d6 gidao duc ngdn ngl, su khac biét can ban
nay dat ra nhiing thach thuc cu thé déi véi ngusi hoc.
D6i véi nguai Viét hoc tiéng Anh nhu ngoai ng, viéc
ti€p can hé thdng déng tu lién két c6 thé gay nham lan
khi ho khéng nhan thay su tén tai tuong Ung ré rang
trong ti€éng me dé. Ngudi hoc c6 thé dung sai déng tu
lién két “He is angry” thay vi “He becomes angry, hoac lan
[6n v&i dong tu hanh dong “look” trong “look at” so véi
“look happy”. Ngugc lai, d6i véi ngudi hoc tiéng Viét ban
ng(t la nguai ndi tiéng Anh, sy thiéu vang hé théng hinh
thai va su linh hoat trong viéc s&r dung cac tu nhu /a, coi
nhu, dudng nhu cé thé gay trd ngai trong viéc xac lap cau
tric cau dung va lua chon tir pht hgp vé sac thai va muc
dich giao tiép.

Ngoai ra, su khac biét nay con tac dong dén viéc thiét
ké chuong trinh gidng day, tai liéu hoc tap va bién soan
tur dién song ngl. Trong khi tiéng Anh can day ré cac quy
tac két hgp gitta dong turlién két va vi ng (tinh tu, danh
tu), thi viéc giang day tiéng Viét doi héi nhan manh vai
trd cla nglt canh, dn du khai niém va yéu t6 ngit dung
trong viéc lua chon cau tric phu hgp. Do do6, su doi lap
vé muc d6 nglt phap héa gilta hai ngén ngl khong chi
c6 y nghia ly thuyét, ma con mang gia tri 'ng dung cao
trong ng phap déi chiéu va gido duc ngén ngir xuyén
van hoa.

DPong tu lién két trong tiéng Anh thé hién tinh chat
ng( phap héa ré rang, khi ching c6 vi tri ¢6 dinh va chic
nang ng( phap xac dinh trong cau, gitp phan biét dé
dang véi cac loai dong tirkhac. Ngugc lai, trong tiéng Viét,
cac ti hodc cum tir thuc hién chiic nang lién két gitra chu
ng{ va vi ngl chu yéu dua vao yéu té ngir dung va ngir
canh, do thiéu cac dau hiéu hinh thai hoc ré rang, tir do
lam gia tang tinh da nghia va su linh hoat trong s dung.
Vé phuong dién day va hoc ngoai ngtt, su khac biét nay
dan dén nhiing kho khan dac thu: ngudi hoc tiéng Anh
g6c Viét thuong nham lan gilra déng tur lién két va dong
ti hanh déng do su khac biét vé vai trd va cau trig; trong
khi d6, ngudi hoc tiéng Viét ban ng{ khi tiép can ngon
ng{ nay c6 thé gap trd ngai trong viéc nhan dién va s
dung chinh xac cac cau tric déng tur lién két do thiéu cac
chi bdo ngit phap ro rang trong tiéng Viét.
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5. KET LUAN

Bai bao da tién hanh phan tich déi chiéu hién tuong
da nghia clia cac dong tu lién két trong tiéng Anh va
tuong duong trong tiéng Viét tir goc dé nglt nghia va ngt
dung, qua d6 lam sang té dac diém cau trac, chic nang
va cd ché biéu dat cua loai hinh tif vung - nglt phap dac
biét nay trong hai ngén nglt khac biét vé hé hinh.

Thu nhat, dong tu lién két 1a mét hién tugng phé bién
va c6 vai trd thiét yéu trong té chic cau cda ca tiéng Anh
va tuong duaong trong tiéng Viét, véi chiic nang chinh la
két n6i gitia cht ng{rva vi ng( phi - hanh déng nham biéu
thi cac quan hé dinh danh, mé ta trang thai, hoac chuyén
hoa vé ban chat. Tuy nhién, tiéng Anh s& hiru mét 16p tu
lien két dugc xac dinh ré vé mat nglt phap, ¢ hinh thai
bién t6 va vi tri cau trdc c6 dinh; trong khi d6, tiéng Viét
khéng cé 16p tu tuong duong moét céch hinh thic, ma s
dung cac don vi tir vung va cau tric linh hoat dé thuc hién
chiic nang lién két, véi su phu thudc I6n vao ngir canh va
muc dich giao tiép.

Thu hai, tinh da nghia cta tur lién két trong ca hai ngon
ng{r thé hién trén nhiéu tang: ti binh dién nglr nghia tu
vung (da nghia gilra cac I6p dinh danh, mé t3, ton tai...),
dén binh dién cu phéap - ngt dung (su m& réong hoac
chuyén déi chiic nang trong cac nglr cdnh khéac nhau).
DPac biét, cac dong tl nhu be, seem (ti€ng Anh) va g,
duong nhu (tiéng Viét) c6 thé dam nhiém nhiéu vai trd
biéu dat tinh té, phan anh muc d6 chéc chan, thai dé cha
quan hoac chién lugc lich sy ctia ngudi néi.

Thu ba, su khac biét can ban vé dic diém ngdn ngir
hoc cu thé1a hé hinh bién hinh trong tiéng Anh va hé hinh
don lap trong tiéng Viét dan dén su khac biét ro rét trong
cach thiic t6 chuc va dién dat nghia lién két. Diéu nay
khong chi anh hudng dén pham vi da nghia clia cac déng
tu lién két ma con tao ra nhing thach thuc riéng biét
trong tiép can, giang day va hoc tap gitta hai cong dong
ngdén ngd.

Cudi cling, bai bdo & mét muc dé nao do, gop phan
lam phong phu ly thuyét nglt nghia -ngir dung d6i chiéu
va mé rong hiéu biét vé co ché biéu dat trang thai trong
ngon ngl tu nhién. Trén phuong dién (ng dung, két qua
nghién cliu cung cap nén tang hitu ich cho viéc xay dung
chuong trinh giang day nglr phap d6i chiéu, nang cao
hiéu qua dich thuat, bién soan tu dién song ngir va phat
trién cac hé théng xut ly ngdn ngl tu nhién nhu may dich,
nhan dién cu phap - ng{t nghia va phan tich y dinh trong
giao tiép da ngf.
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AN DU Y NIEM TRONG QUAN DUNG NGUI
TIENG TRUNG QUOC CHUA DONG TU “$T”

CONCEPTUAL METAPHORS IN CHINESE IDIOMATIC EXPRESSIONS INVOLVING VERB“$T"

Nguyén Phuong Thao"", Nguyén Thu Tra2
DOI: https://doi.org/10.57001/huih5804.2025.432

TOM TAT

Trong tiéng Han hién dai, “¥T" 1a mot dong tir 6 tan sudt sir dung cao, mang tinh da nghia va thé hién muic dd phat trién ngit nghia phong phu. Cac quén
dung ngit 1dy“¥T" 1am trung tam dugc st dung rong rai trong giao tiép hang ngay. Chiing khdng chi git lai dac trung ngi nghia co bén cta dong tir “F77, ma
con hinh thanh nhiéu nghia m@ rong thong qua cac co ché nhan thic nhu an du va hoan du. Dua trén Iy thuyét an du y niém cla Lakoff va Johnson (1980), bai
viét Iay nqi liéu tir hai cudn Tir dién qudn dung ngit thuc dung (SE 17 /15 1a]44) va Tir dién qudn dung ngit thuong diing ( 75 /4 17 /4 12 157 44) thu thap
t6ng cdng 239 quan dung ngit ¢ chiia dong tir “FT". Nghién ciu st dung phuong phap két hap dinh tinh va dinh luong, cho thdy trong tdng s6 239 quén dung
ngi chiia dong tir“F7”, c6 168 quén dung ngit mang nghia an du. Cac quan dung ngi nay dugc phan loai thanh ba nhém chinh: dn du ban thé, an du dinh huéng
va an du cdu tric. Trong ba loai an du, an du cdu trdc chiém ty & cao nhat, qua d6 cho thdy s mé rong ngit nghia cta cac quan dung ngr chia dong t“+T” chi
yéu dugc hinh thanh trén co s¢ dnh xa tir cac cdu tric hanh vi xa hdi. Méc di an du ban thé va an du dinh huéng c6 s6 lugng han ché hon, song hai loai nay van
giii vai tro quan trong trong viéc bi€u dat cac y niém vé tam Iy, khong gian va kinh nghiém.

Tirkhéa: Qudn dung ngi chita dng tir “ #77; dn du y niém.

ABSTRACT

In modern Chinese, the verb “¥T" a high-frequency verb characterized by polysemy and strong semantic productivity. Idiomatic expressions centered on
“¥T"are widely used in daily communication. They not only retain the core semantic features of the verb “¥ " but also develop rich extended meanings through
cognitive mechanisms such as metaphor and metonymy. Based on the Conceptual Metaphor Theory proposed by Lakoff and Johnson (1980), this study analyzes

239 idiomatic expressions containing “¥T" collected from Practical Dictionary of Chinese Idioms (5L /4 157 /1 1% 1a]4#) and Dictionary of Common Idiomatic

Expressions ( 7% /#7162 /4 1% ia] #4). By combining qualitative and quantitative research methods, the study finds that 168 idioms possess metaphorical
meanings, which can be categorized into three major types: ontological metaphors, orientational metaphors, and structural metaphors. Among them, structural
metaphors account for the largest proportion, indicating that the semantic extension of “$7”idioms mainly relies on the mapping of social behaviorial structures.
Although ontological and orientational metaphors are fewer in number, they play an important role in expressing psychological, spatial, and experiential
concepts.

Keywords: “ #7” idioms; conceptual metaphor.
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1. MG PAU

Quan dung ngttla mét loai thanh ngli trong tiéng Han,
gilt vai tro quan trong trong tiéng Han hién dai. Quan
dung ngir c6 cau truc c6 dinh, y nghia hoan chinh, cach
dién dat ngan gon va mang dam sac thai khau ng, vi vay
dugc st dung rong rai trong giao tiép. La moét nhanh ca
quan dung ng(, cac quan dung ngir chda dong tu “§1”
khong chi gitt lai y nghia c6t 16i clia dong tir“41”, ma con
hinh thanh nén nhiéu y nghia mé réng phong phu théng
qua céc cd ché nhan thic nhu dn du va hoan du trong ngir
canh cu thé. Bai viét nay dua trén ly thuyét an du y niém
dé phan tich cac quan dung ngir chia dong tu“$]” tir dé
tim hi€u cach thic hinh thanh y nghia n du cing nhu
ddc trung nhan thuc cda chung.
1.1.Téng quan nghién citu

Trong boi canh giao luu ngdn ngl va van hoa ngay
cang gia tang, nghién ctu an du y niém khéng chi co y
nghia ly ludn ma con mang gia tri thuc tién trong cac linh
vuc nhu dich thuat, gidang day ngoai ng va giao tiép lién
van hoéa. Theo Zhou va Huang [2], cac nghién ctu vé an
du y niém & Trung Qudc chd yéu tap trung vao binh dién
ngén ngl nhu hiéu va nhan thic an dy, dich an du va an
du ng(t phap. Trong khi dé, nghién ctru quéc té nghiéng
vé cac van dé cét 16i ciia khoa hoc nhan thic nhu dn du
thé nghiém va nhan thic. G Viét Nam, trong bai nghién
cliu vé an du y niém & Viét Nam: Nhiing khoang tréng
chua dugc nghién ctiu, Nguyén Van Hiép chi ra nhiéu
khodng tréng nghién ctiu, trong d6 viéc khdo sat dn duy
niém trong thanh ngt van chua dugc nghién cdiu mot
cach hé théng [1].

Ngoai ra, bai viét Xem xét lai ly thuyét dn du y niém (#f
B FE e FE P 7928 ) cha Jia nan cOn nhan manh su can
thiét phai két hop bdéi canh van hdéa va ngon ngi ban dia
khi van dung ly thuyét an du y niém, nhan manh su can
thiét phai két hgp boi canh van héa va ngén ngi ban dia
trong qua trinh van dung ly thuyét [3]. Nhiing nghién ctu
trén cho thay an du y niém da dugc tiép can tir nhiéu goc
dé khac nhau, song viéc van dung ly thuyét nay dé phan
tich cac dan vi ngdn ng c6 dinh, dac biét la thanh ngirva
quan dung ng, van con han ché va thiéu tinh hé théng.
Do dé, viéc khao sat quan dung ngir dudi goc dé an duy
niém khong chi gép phan lam ré ca ché nhan thuc chi
phéi su hinh thanh va phét trién y nghia c