VAN HOA

https://jst-haui.vn| P-ISSN 1859-3585 | E-ISSN 2615-9619

TEACHERS' CODE-SWITCHING IN CLASSROOM TALK:

A CASE STUDY AT AN ENGLISH CENTER

VIEC CHUYEN DOI NGON NGU CUA GIAO VIEN TRONG GIAO TIEP LGP HOC:

NGHIEN CUU TRUONG HOP TAI MOT TRUNG TAM TIENG ANH

DOI: http://doi.org/10.57001/huih5804.2025.039

ABSTRACT

Using a first language (L1) in teaching English as a foreign language (EFL) has been an intriguing topic
with scholars. Accordingly, this study explores teacher codeswitching's functions in Vietnamese online EFL
classrooms for adult learners and the factors that motivate those switches. This study adopted a qualitative
research method with a case study approach. First, the researcher asked the participant teacher to provide
video recordings. Afterwards, data was gathered from a semi-structured interview with open-ended
questions with the teacher participant and the teacher’s self-reflection on her practice of code-switching
between L1and L2 in the recorded lessons. The findings comprise the functions the teacher code-switching
serves, including linguistic, social, and classroom-related functions. Additionally, the findings showed that
numerous factors might lead to this phenomenon. The implications of the findings were discussed.
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TOMTAT

Viéc st dung ngdn ngif thit nhat (L1) trong boi canh gidng day tiéng Anh nhu mdt ngoai ngit (EFL) la
mot chl dé thu hit s quan tam cta nhiéu nha nghién c(fu. Do d6, bai viét nay bao cdo chiic ndng clia viéc
chuyén d6i ngon ng cda gido vién trong cac 6p hoc EFL truc tuyén & Viét Nam danh cho nqudi trudng
thanh, ciing nhu cc yéu t6 thiic ddy viéc chuyén ddi nay. Nghién cttu ap dung phuong phap nghién ciiu
dinh tinh véi cach tiép cdn nghién ciiu trudng hop. Trudc tién, nhém tac gid da dé nghi gido vién cung cap
cac video ghi hinh. Sau d6, di liéu dugc thu thap tir mdt cudc phong van ban cdu tric véi cac cau hoi mé
cling gido vién tham gia, va su tu phan anh clia gido vién vé viéc chuyén doi ngon ng giita L1 va L2 trong
cac bai giang dugc ghi lai. K&t qua bao gom cac chiic nang ma viéc chuyén déi ngon ngir ctia gido vién thuc
hién, bao gém cac chiic ndng ngdn ngir, xa hoi va lién quan dén 1Gp hoc. Ngoai ra, két qua con cho thy
nhiéu yéu t6 ¢d thé dan dén hién tugng chuyén ddi ngon ngt clia gido vién. Cudi cing nhém tac gid goi y
cho cdc nghién cdu trong tuang lai.
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1. INTRODUCTION

Codeswitching, defined as
switches between two languages
in a discourse, has been discussed
with its linguistic and social
aspects. In the context of EFL
classrooms, some researchers
prioritize target language (TL)
while many others support the
interference of L1. Despite the
differences in perspectives, from
our observation, code-switching is
commonly used in the Vietnamese
context where no official language
policy in classroom interaction has
been published. Also, according to
Le, there is little research on code-
switching in Vietnamese EFL

teaching, especially studies
employing a multi-method to
gather data and analyze the

teacher use of code-switching in
Vietnamese EFL online classes [1].
For those reasons, in this paper, the
authors desire to investigate this
phenomenon with its functions in
EFL classrooms and the factors that
inspire teachers to code-switch.

2. LITERATURE REVIEW
2.1. Code-switching

The definitions of code-
switching have varied among
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researchers. Generally, it alternates between two
languages or language varieties in a discourse [2, 3].
Meanwhile, Gumperz assumed that code-switching is a
switch in a language within elements of discourse
including words, phrases, clauses, or utterances [4]. The
above perspectives are the commonly-used definition of
code-switching referring to the context of language
classrooms.

2.2, Code-switching in classroom instruction

In language teaching, methodologically, numerous
scholars and teachers call for teachers’ maximal use of the
target language (TL) in the classroom for the sake of
students’ language acquisition. Turnbull, Cajkler and
Addelman supported the idea of maximizing TL in L2
classrooms and argued that switching to L1 can lead to
the overuse of L1 in classroom instructions [5, 6]. Cook
supported the principle of maximizing the use of TL in L2
classrooms, but he also emphasized that the switches to
L1 could be employed positively in FL classes [7].
Accordingly, teachers could switch to L1 in case of
explaining vocabulary and grammar points and assigning
tasks. Cook stressed the importance of L2 as an input to
students’ language development. Le stated that the use
of the monolingual approach in the context of FL
teaching is unnatural and “unrealistic” [1]. Our study
would support Cook's perspectives on the switch
between two languages and their functions in the
context of an EFL classroom [7].

2.3. Functions of Code-switching
2.3.1. Social functions

In the context of EFL/ESL, numerous studies have
supported the social functions of teachers’ code-
switching. According to Hoffman, teachers might employ
code-switching to socialize or express a change in
attitudes or relationships toward students [3]. Tien
pointed out that the social functions of code-switching
can be an effort to manage rapport or establish solidarity
in the classroom [8]. Also, teachers’ code-switching serves
social functions with personal talks or jokes [9].

2.3.2. Linguistic functions

Linguistically, code-switching allows interlocutors to
bridge the gap between two languages due to a lack of
linguistic proficiency [10]. For example, when unable to
find a word or expression in L2, a speaker can switch code
into L1 to transfer the message more effectively. Turnbull
examined four teachers’ use of L1 and L2, which are
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English and French respectively, and found that their use
of L2 varied from 24 to 72% [5]. He assumed that teachers
who use TL less than 25% depend greatly on L1.
According to Poplack, code-switching is a linguistic norm
in a bilingual community and is a standard to evaluate
bilingual competence [2].

2.3.3. Classroom-related functions

The classroom-related functions have been subject to
a variety of classroom-based studies. Then and Ting's
study in multilingual classrooms revealed that code-
switching served classroom-related functions including
explaining vocabulary and grammar, and managing
classes [11]. Le added that the teacher code-switched
students’ comprehension [1]. Besides, he emphasized
that the pedagogical treatment (i.e. clarifying grammar
points or word meaning) plays the key role. Those
functions of teachers’ code-switching echoed Cook’s
strategies of using L1 for FL/SL teachers [7]

2.4. Factors leading to Teachers’ code-switching

Some studies merged functions and reasons as one
aspect of code-switching while others distinguished
these aspects. In our view, a distinction between what
teachers’ code-switching does and why teachers code-
switch should be made. Our assumption is supported by
numerous studies [12-14]. According to those studies,
factors leading to code-switchingare classified into
teachers’ and students’ factors.

2.4.1. Teachers’ factors

Kim and Elder examined teachers’ code-switching and
their perspectives on this phenomenon [14]. Transcript
analysis identified four factors: the teacher’s language
and educational background, teachers’ beliefs on the use
of TL, teachers’ mental or physical issues, and time
pressure of class hours. Also, Greggio and Gil admitted
that teachers code-switch to ensure students'
comprehension and Macaro added that teachers code-
switch to give instructions [12, 13]. In particular, Le added
that the teacher in his case study research code-switched
because she underestimated her students' ability to
comprehend TL or acted unintentionally [1].

2.4.2. Students’ factors

The factors coming from students seem to be
uncommon in studies. Kim and Elder stated in their
research that teachers code-switched based on
students’ poor proficiency, their emotional or health
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conditions [14]. Greggio and Gil added that teachers
code-switched to reduce students’ stress and anxiety in
certain situations [13].

To summarize, the literature review discussed the
phenomenon of code-switching. Teachers’ code-
switching, commonly defined as the alternate use
between L1 and TL in the same discourse, serves different
functions (i.e. social, linguistic, and classroom-related
functions) and two main factors are motivating this
practice in EFL classrooms.

The literature review in classroom-based settings
identified several limitations. First, as mentioned, few
studies on teachers’ code-switching were conducted in
the Vietnamese EFL teaching context, especially in online
English classes. Second, most research on teachers’ code-
switching assimilated reasons for teachers’ code-
switching with its functions; also, they mainly focused on
the classroom-related functions of this phenomenon.

This study aims to investigate the functions of the
teacher's code-switching and the factors leading to her
practice of code-switching in the context of Vietnamese
online EFL classes with the following questions:

1. What are the functions of the teacher's code-
switching in this context?

2. What are the factors leading to teacher's code-
switching?

2.5. Methodology

This study employs qualitative research with a case
study approach adopted from Yin [15]. The authors chose
this method to study “an issue explored through one or
more cases within a bounded system” to gain in-depth
knowledge of a teacher's code-switching as a
phenomenon in ESL/EFL classrooms [16].

2.5.1. Participants and contexts

This paper explores the practice of code-switching by
a single teacher with nine years of teaching experience,
including three years of experience teaching online
classes. The authors recruit the participant teacher by
purposive sampling based on appropriate sections of the
population [17].

The study is conducted in a private institution in Hanoi
where English is taught through Zoom, an online
platform. The course was designed for pre-intermediate
adult learners who study English for specific purposes.
The curriculum was adopted and adapted from the
coursebook Market Leader published by Pearson.
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2.5.2. Data collection and management

In this study, triangulation, referring to the use of
multiple methods of collecting data in a human
behavior study, will be employed to ensure credibility
[15, 16]. First, class recordings, used to increase the
study's trustworthiness [15] are used to get information
on the functions of code-switching. Afterwards, a semi-
structured interview which involves a set of questions
was chosen to get in-depth knowledge of a teacher’s
code-switching. With pursuing and probing techniques,
this data collection method allows the interviewer to get
new themes from the data set [17], and clarify some
points in case the class recording transcriptions are
unclear.

To pilot the interview guide, the authors employ three
steps: internal testing, expert assessment, and field testing,
as Kallio et al. proposed [17]. However, to avoid any
potential changes in participant’s behavior in classrooms,
we follow the first two steps. First, the data collected goes
through a preliminary data analysis. The authors
transcribed what was said in class and the interview
recording without any predetermined focus [18]. The
authors also send transcripts to the teacher and ask her to
correct any misinterpretations. Afterwards, the authors
conducted the thematic analysis with a data-driven
approach proposed by Boyatzis with three steps, including
deciding on sampling and issues, generating themes and
codes, and validating and using codes [18]. Also, the class
recordings will be examined and reflected by the teacher
to get the teacher’s insights into her switches.

3. RESULTS AND DISCUSSION

Based on class video recordings, teacher reflections,
and interviews, this part presents the functions that
teachers’ code-switching served and factors that
encouraged the teachers to code-switch in their English
classrooms from the teacher’s perspectives, followed by
a discussion of those findings.

3.1. Functions of codeswitching
3.1.1. Linguistic functions

Transcribing class recordings also identified a
linguistic function the teacher’'s codeswitching served.

Extract 1:

T... tuc la moi ngudi phai deal véi nhau va chi phai
thuyét phuc dugc chi Lan Anh béi vi chi Lan Anh yéu cau
chicé 3 doé theéi...
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<It means that you have to deal with each other, and you
must convince Miss Lan Anh because Miss Lan Anh wants it
with 3 dollars>

The teacher code-switched the above extract with the
word “deal”. In the reflection, she wrote: “Deal’ is a
common word in Vietnam even when we have
conversations in our mother language, so | just used it as
a habitual action”. This finding supports the linguistic
functions of codeswitching in Merrit et al.’s study [10].

3.1.2. Social functions

The data revealed that the teacher’s practice of code-
switching also facilitates the social aspect of classroom
interaction. In the present study, the teacher code-
switched to manage rapport with her students. Her effort
to establish rapport with students included encouraging
students, praising their performance, and joking.

The following extract identified the teacher’s effort in
encouraging students to perform an oral task

Extract 2:

T Allright nhin chung la minh d&t cau hoi nhu thé nay
cling kha la thanh c6ng r6i c6 mat moi cai cau nay thoi
dugc chua a but | can understand

<All right, in general, you succeeded in making
questions, except for this question, but | can understand>

In the above extract, after commenting on their
performance, the teacher switched between English and
Vietnamese. In her reflection, the teacher admitted that
she had corrected numerous errors before that turn, so
she switched to English to confirm her intelligibility
despite her students' mistakes. This practice, from her
perspective, encouraged her students to use the target
language with a lower level of anxiety.

Also, she code-switched to give compliments.
Extract 3:

S climbing

T Dung roi hay roi day a rockclimbing

<Yes, that was great, rock climbing>

In the extract above, the teacher appraised students in
Vietnamese “dung réi hay réi day a”, then switched to
English by reading the word "rock climbing" again to
confirm her compliment to students’ correct
pronunciation.

Joking, in the form of switches between L1 and L2, was
recruited to manage rapport in classroom interaction.
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Extract 4:

T Vay gio chi di lai di nhiéu tht méi 1am. Local food
phai di véi local people dung khong chi thi minh mai biét
dugc nhiéu quan ngon ch xem trén mang sg la clng
khong dugc

<Now you should go back there, go with local people to
try local food right, local people know good restaurants
while reviews on the Internet are not reliable>

When students argued about restaurants in Da Nang,
the teacher, as the teacher self-reflected, switched back
and forth to make the conversation less serious. The
social functions of those switches aimed to make
students more comfortable and establish solidarity in
classroom interactions [8], and thus, students might
become more engaged in the lessons [20].

3.1.3. Class-related functions
a) Teaching content

While teaching vocabulary, the teacher explained the
vocabulary, and spelling by translating or asking students
to translate the target words into either Vietnamese or
English. The extracts below illustrated the teacher’s
practice of codeswitching when she explained
vocabulary.

Extract 5:

T Rock climbing Climbing rock Rock Rock la gi a

S lanhdya

T No minh c6 tu climb la leo tréo vay tim cho em a
rock climbing

Bung réi vay né la gi a rock climbing la leo gi a

S leondi

First, the teacher mentioned the word presented on
the slide and then asked students what it meant.
Afterwards, she separated the word “rock climbing” to
check if students understood each component of the
word and activated students’ prior knowledge of each
word (rock and climbing) to understand the whole word.
Meanwhile, she switched back and forth to Vietnamese to
explain the vocabulary.

In addition to vocabulary, Vietnamese was employed
as a tool used to clarify the English pronunciation.

Extract 6:

T buffet buffet cai am et nay hay dugc doc la ei [dam
vi du minh c¢é ballet né cling viét nhu nay ballet dung
khéng a dé ciing la eiluén hodcla chan bong didng khong
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a duvet d6 buffet ballet duvet ok dé tat ca et déu doc la
ei thudng viét nhu nay moi ngudi hay doc la ballet hay
buffet gi d6 minh doc la buffet ballet duvet so be careful
with that

In the example above, the teacher corrected students’
pronunciation of the word “buffet” after the speaking
session in the form of delayed feedback. First, she
modeled the pronunciation of “buffet” by saying “cdi am
et nay hay dugc doc la ei [dam” (“et” is usually pronounced
as [ei]), then switched into Vietnamese to facilitate
students with the pronunciation of “buffet” ".
Simultaneously, she switched back to English to
introduce some words with similar pronunciation, i.e.
ballet, duvet “buffet ballet duvet ok”, then summarized
“d6 tat ca et déu doc la ei thudng viét nhu nay moi ngudi
hay doc la ballet hay buffet gi d6 minh doc la buffet ballet
duvet” (so all “et” that you pronounced as [ 'bAf.et] [bal.et]
[duv.et] should be [bafeI] [bael eI] [du: vel]).

In the following extract, the teacher code-switched to
compare the pronunciation between two languages.

Extract 7:

T lai cho em nao rock chit khéng phai réc nhé rock
nhac rock dy ding khéng a rock rockclimbing

<one more time rock not roc rock rock music right rock
rock climbing>

S rockclimbing

T am b bi cdm nha bo qua chi b cho em climbing
climbing

<b is silent skip it climbing climbing>

After the pronunciation drill for students, the teacher
found some students mispronounced the word “rock
climbing”, so she switched to Vietnamese to clarify the
differences between pronouncing ‘réc’, a Vietnamese
word, and “rock”, and explain how to read the word
“climbing” correctly.

The instructor code-switched to L1, Vietnamese while
giving lectures that included explanations of English
grammar points. Normally, the teacher starts with the
concepts of grammar in English, and then explains the
rules and how to apply those concepts in Vietnamese, as
shown in the following examples:

Extract 8:

T moi ngudi c6 nhd tu too va enough khéng a too
nghialagia

S qua
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T néudala qua thi tir nay cé nghia tét hay khong tét
a positive or negative chi cé t6t va khong tét chir khéng
c6 khong tét 1am nha okay negative ludn a céi gi qua thi
cling khong t6t con enough thi cé nghia la d0 nha thino
la t6t nhung gid minh duing laisn’t enough thi lai la khéng
t6t ngay ding khéng a con ti too thi né ludn la negative
roi dugc chua a

In the above extract, the majority of the explanations
are in English but sometimes she switched back and forth
“moi ngudi cd nhé tu too va enough khéng a too nghia la
g a” (do you remember what “too” and “enough”
means?). Similarly, she said “néu da la qua thi tu nay c6
nghia tot hay khéng tét a positive or negative” (if it means
“too much”, is it good or not, positive or negative?), and
“enough thi c6 nghia la d0 nha thi n6 la tét nhung gis
minh dung la isn't enough thi lai la khong t6t ngay ding
khong a con tl too thi no ludn la negative réi dugc chua
a" (“enough” means “we have enough”, it is good but if
we say “isn’t good enough”, it is negative. Meanwhile,
“too” is always negative, okay?).

The teacher tends to employ code-switching as a
strategy to explain new concepts, terms, and grammar
points, and this finding might lend support to Bhatti et
als and Lee’s findings on this phenomenon [21, 22]. Also,
Mochacha and Lwangale assumed that the proper use of
L1 in teaching vocabulary and grammar facilitates
students’ L2 development [23].

b) Giving instruction

Teachers' instruction management refers to how they
give and manage instructions during lessons. The
following extract presented the teacher’s practice of
codeswitching in a variety of activities to manage her
instructions including explaining and exemplifying
instructions.

Extract 9:

T OK So that's good for the first time just yes and
then answer the question But for the second time | want
you to give more information for each answer OK Cai
phan nay thi chi Lan Anh lam truéc nha tuic 1a lan tiép theo
nay chi Phung héi va chi Lan Anh trd 16i. Vi du chi Phung
héi International School tuic la chi ¢6 1 cai dung khéng a
day It's Toronto School chdng han and it's for both
Vietnamese students and foreigners to study there va
thém thong tin it's in the center of the city for example
turc la minh phai cung cdp thém thong tin ch khéng phai
chi méi yes hodc no. Get the point. BPing cho em nhé vi
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du mét ngudi Ha Noi mét ngudi Da Nang c6 cai gi thi noi
céi day ding théng tin dugc chua a

OK So from you right now Miss Phung will ask questions
and Miss Lan Anh answer <OK So that's good for the first
time just yes and then answer the question But for the
second time | want you to give more information for each
answer OKMiss Lan Anh will start first It means that this time
Miss Phung asks and Miss Lan Anh answer for example
when Miss Phung asks about “International school”, there is
only oneright. “It's Toronto School”, for example, “and it’s for
both Vietnamese students and foreigners”, and add
information “it’s in the centre of the city, for example”. It
means that you have to provide more information, not “yes”
or “no” only. Got the point...Tell the truth for example one
from Hanoi and one from Danang tell me the correct
information okay...Okay from you right now Miss Phung
will ask questions and Miss Lan Anh answer>

First, the teacher spoke English to give instruction then
switched to Vietnamese to clarify the instruction and the
shift of task, a change of roles between two students. The
teacher switched back and forth to exemplify the
instruction “Vi du chi Phung hai International School ttc la
chi ¢6 1 cai dung khéng a day It's Toronto School chdng
han and it's for both Vietnamese students and foreigners
to study there va thém thong tin it's in the centre of the city
(for example, when Miss Phung asks about “International
school”, there is only one right. “It's Toronto School”, for
example, “and it's for both Vietnamese students and
foreigners”, and add information “it's in the centre of the
city, for example”.).

Her turn ended when she switched back to
Vietnamese to emphasize that students give authentic
information, not make up the answer.

She reflected that her switches in this extract aimed to
simplify the instruction and avoid confusion during the
instructional process. This extract with the teacher’s
reflection is consistent with ljudin et al’s, and Lee’s
findings, which revealed that teachers code-switched
while giving instructions to facilitate their teaching
process [22, 24].

¢) Classroom management

Teachers also codeswitched to facilitate her classroom
management including checking students’
understanding and closing instructions.

In extract 9, the teacher says “Got the point” to check
if students are clear about the instruction. After an
utterance in Vietnamese to add instruction about
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authentic information, the teacher changed her code to
English when she said: “OK So from you right now Miss
Phung will ask questions, and Miss Lan Anh will answer”
after an emphasis on authentic information during the
upcoming task. This change indicates that the instruction
has been closed, and now students have to do the task.

From extract 6, at the end of her turn-taking, she used
English “so be careful with that” to highlight important
information with pronunciation. She also confirmed in
the reflection that, during wrap-up sessions or when she
highlights some points, English is commonly used first,
and then she translates into L1. This finding aligns with
Then and Ting's findings in the context of Malaysian EFL
classrooms [11].

3.2. Factors motivating teachers’ practice of code-
switching

Analysis of classroom recordings and an interview
showed that there are two factors motivating teachers’
code-switching, teacher factors and student factors.

3.2.1. Students’ factor

The teacher admitted that most of the time, she
codeswitched to facilitate students’ comprehension. The
students in the recorded classes are from A2 level with a
limited range of vocabulary and linguistic knowledge, so
the teacher had to switch between L1 and L2 to make sure
they understand the new words or the grammar rules:

“| often use English and then | will | will analyze if my
students understand or not if they don't understand |
would use Vietnamese to explain again”

Also, she codeswitched when she observed students’
confusion about a long stretch of English instructions:

“Actually, when they feel a little bit uncomfortable
when | say a long sentence in English”

She assumed that she codeswitched “to make them
(students) feel more comfortable that they feel like it's not
too difficult for them to learn”. Code-switching between
L1 and L2, from the teacher’s perspective, makes students
more relaxed while learning a new language, and “with
that motivation, | think that they can learn much better”.
This result aligned with previous studies by Kang, Kim and
Elder, and Greggio and Gil which agreed that when
students felt unwell physically or uncomfortable,
teachers tend to codeswitch to make students less
anxious and more comfortable [13, 14, 25], and promote
their performance [25]. This result echoed findings on
teachers’ practice of code-switching.
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3.2.2. Teacher’s factor

The teacher reported in the interview that some
factors emerging from teachers include classroom needs,
teacher beliefs and teacher’s linguistic needs.

a) Classroom needs

In the interview, when asked about factors motivating
the practice of code-switching, the teacher said that she
code-switched due to classroom needs.

“"And sometimes | need to confirm that (students’
comprehension) because | teach online 100% so
sometimes the network is not stable”

Environmental issues such as students’ various dialects
(Northern and Southern Viethamese accents) and network
connections motivated her switches. From that belief, she
codeswitched, normally from English to Vietnamese.

Also, time pressure might lead to teacher’s code-
switching. The teacher admitted that she codeswitched,
typically from English to Viethamese when she “ran out of
time”. In this vein, Kim and Elder found out that to ensure
the timeline of the lesson and students’ comprehension
simultaneously, the phenomenon of teachers’ switching
between L1 and L2 is natural and necessary [14].

b) Teachers’ belief

Besides, the teacher believes that code-switching is
inevitable in some situations.

“When | use 100% English they will feel very
uncomfortable and hard to understand the whole thing”

The teacher was aware that her students possessed a
low and uneven level of English proficiency, followed by
her assumption that her instructions should not be
delivered in English completely and continuously. ljudin et
al. agreed that teachers’ code-switching, in EFL classroom
interaction, is compulsory and unavoidable [24].

However, from my observation of class recordings, the
students, who are at the A2 level, seemed to understand
herinstructions without translating or instructions only in
L1. The teacher, in her reflection, wrote:

“When | said “doc ti nay cho em a” (read this word for
me), | think it's more habitual than necessary because |
was teaching pronunciation in Vietnamese previously.”

This finding supports Le’s findings on a teacher’s
code-switching based on the teacher’s belief [1].

4, CONCLUSION

The case study has investigated the functions and
factors underneath the teacher’s practice of code-
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switching with a qualitative research design. The study,
despite its small scale, has explored linguistic, social, and
classroom-related functions of codeswitching in the
context of EFL classrooms for adult learners. These
findings indicated that, although the teacher's use of L2
is crucial for students’ language development, the
positive effects that code-switching between two
languages brings to EFL classrooms are undeniable, and,
thus, teachers’ code-switching is natural and
unavoidable. However, findings also revealed that there
are situations when the teacher overused L1 for giving
classroom instruction and teaching language units and
switched to L1 as an automatic and habitual action. This
finding inferred that teachers should consider the factors
that motivate their switches.

In summary, being aware of the functions and the
factors encouraging teachers’ code-switching s
beneficial for both policymakers and teachers in the
context of Vietnamese EFL classrooms and the field of
language teaching in general.

Due to the small sample size, the result could not be
generalized and represent the whole scenario. Although
the study employed multiple methods to collect data,
further studies should be conducted on a larger scale and
from different institutions to help generalize the findings.

Additionally, with students’ decline to participate in
the interview, the study excluded students’ perceptions
of teachers’ code-switching in classroom interaction.
Since there are student-related factors motivating
teachers’ code-switching, it is worth exploring students’
perspectives in future studies. The correlation between
teachers’ and students’ opinions would provide a more
comprehensive understanding of code-switching.

Finally, the present study was on a case study with one
participant teacher. This implies that further studies on
code-switching might take into account different
variables, such as teachers’ age, gender, educational
background, and experience.
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