VAN HOA

https://jst-haui.vn| P-ISSN 1859-3585 | E-ISSN 2615-9619

TEACHERS AND STUDENTS' PERCEPTIONS OF USING VIDEOS
WITH CAPTIONS TO IMPROVE ENGLISH SPEAKING SKILLS

NHAN THUC CUA GIANG VIEN VA SINH VIEN VE VIEC SU DUNG VIDEO
CO PHU DE BE CAI THIEN KY NANG NOI TIENG ANH

Nguyen Minh Ngoc'*, Nguyen Thi Minh Huyen',

DOI: http://doi.org/10.57001/huih5804.2024.422

ABSTRACT

This paper presents the perceptions of educators and students at a public university in Vietnam
regarding the use of captioned videos for teaching and learning speaking skills. The primary objective is to
explore both the overall perceptions and the perceived benefits and challenges associated with using
videos with captions in English-speaking instruction. Employing both qualitative and quantitative
approaches, the study involved five teachers and 50 second-year English majors. Data were gathered using
questionnaires and semi-structured interviews, and then analyzed. The findings reveal that both teachers
and students generally hold positive views of using captioned videos in instruction. These videos contribute
to enhancing students' speaking skills, while also motivating them by linking classroom learning with
authentic language use. Additionally, teachers appreciate the creative potential that video-based
instruction offers. Despite the positive reception, the study also highlights certain challenges, underscoring
the need for thoughtful planning and effective implementation.
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TOM TAT

Bai bdo nay trinh bay nghién ctiu vé nhan thic clia gidng vién va sinh vién tai mdt truong dai hoc cong
ap 6 Viét Nam vé viéc st dung video c6 phu dé trong day va hoc k§f nang Néi Tiéng Anh. Nghién cu nay st
dung phuong phdp dinh tinh va dinh lugng véi su tham gia cla 5 gidng vién va 50 sinh vién nam thi 2,
chuyén nganh Ngdn ngit Anh. Dit liéu dugc thu thap thong qua bang hdi va phdng véan, sau d6 dugc phan
tich. K&t qua nghién ciiu cho théy, ca gidng vién va sinh vién déu co quan diém tich cuc vé viéc st dung
video ¢ phu dé trong viéc day va hoc ki nang Néi. Nhiing video nay gop phan nang cao ki nang néi cla
sinh vién, dong thdi tao dong luc cho sinh vién bang viéc tao ra dugc su két ndi gitia viéc hoc trén |6p véi
viéc st dung ngon ngir thuc té. Ngoai ra, cdc gidng vién ddnh gid cao tiém nang sang tao ma cac video mang
lai cho sinh vién. Nghién ctiu ciing néu ra mdt sd thach thic, tir d6 gidp gidng vién cd thé hiéu r6 va trién
khai hiéu qua han phuang phap nay.

Tirkhod: Sinh vién dai hoc; gidng vién; video cd phu dé; ky nding NGi; nhdn thiic.
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1. INTRODUCTION

In recent years, the integration
of video technology with
information technology (IT) has
significantly evolved, enabling
educators to virtually bring
authentic language environments
into the classroom.  This
advancement allows students to
access real-time or recorded news,
music, and sports from around the
world. Numerous scholars in
applied linguistics have
acknowledged the pedagogical
benefits of using video in language
instruction. One of the most
notable advantages of video
technology is its ability to immerse
learners in complete
communicative  situations  [1].
Another key benefit lies in its
capacity to convey non-verbal
communication cues and facilitate
cross-cultural  comparisons  [2].
Furthermore, the use of videos in
the classroom supports
differentiated instruction, catering
to students' diverse abilities,
learning styles, and personalities. In
order to better facilitate the use of
videos in learning and teaching, it is
important to  explore the
perspectives of both teachers and
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students, as their practical experience provides crucial
insights into effective teaching methodologies.
Accordingly, this study seeks to explore the perceptions
of educators and learners regarding the use of videos
with captions in language instruction, particularly in
improving English speaking skills. To this end, the
research aims to answer two primary questions:

What are students’ perceptions of using videos with
captions to teach speaking skills?

What are teachers' perceptions of using videos with
captions in English-speaking lessons?

2. LITERATURE REVIEW
2.1. Speaking skills

Mulgrave [3] emphasizes that speaking serves as a tool
for conveying messages directly to the listener. Brown [4]
describes speaking as the process of constructing and
sharing meaning through both verbal and non-verbal
symbols across various contexts. Similarly, Harmer [5]
defines speaking as an interactive process involving the
production, reception, and processing of information to
construct meaning. In terms of speaking proficiency,
several key aspects must be addressed by learners. Brown
[4] identifies five critical components of speaking skills
including fluency, comprehension, grammar, vocabulary,
and pronunciation.

2.2.Videos with caption

Richards and Renandya [6] describe video as a highly
dense medium that integrates a wide range of visual
elements and diverse audio experiences, in addition to
spoken language. According to Harmer [5], video is
beneficial for language learning since it enables students
to observe language in use, enhancing comprehension
by conveying general meanings and emotions through
expressions, gestures, and other visual cues. Additionally,
video serves as a valuable tool for fostering cross-cultural
understanding.

Captions are defined as on-screen text in the same
language as the accompanying soundtrack, displayed
synchronously with the video [7]. Sydorenko [8] identifies
different types of on-screen text, including subtitles (L1
text, L2 sound), reversed subtitles (L1 sound, L2 text), and
captions (where the text and sound are in the same
language). This study focuses on captions that pair L2
sounds with L2 text, both in English. Moreover, it is
important to highlight the dimensions of the video with
captions including the video length, speaking speed, and
the video’s elements such as sound effects and music,
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characters, location, costumes, and dialogue [9]. Since
language learners often struggle to decode the speech of
native speakers, video captioning provides an effective
tool to aid comprehension by helping learners connect
written words with their spoken forms.

2.3. Videos with captions in language learning and
teaching

It is a fact that learners who engage with captioned
videos demonstrate improved pronunciation and
fluency, as they are able to imitate the authentic speech
patterns and intonations presented [9]. Captions also aid
language production by providing clarity in sentence
structures and vocabulary, which are crucial for effective
communication. This is particularly beneficial for English
as a Second Language (ESL) learners, who may have
limited opportunities to practice speaking with native
speakers. Hence, the inclusion of captions in video-based
instruction further enhances its educational value [10].

Additionally, Huang and Eskey [9] emphasize that
captioned videos create a dynamic and engaging
learning environment by exposing students to authentic
language use in diverse contexts, which is often difficult
to achieve through traditional teaching methods. Videos
offer rich input, including not only spoken language but
also non-verbal elements such as gestures and facial
expressions, which are essential for understanding
meaning in real-life communicative situations. This
exposure is particularly advantageous for developing
speaking skills, as learners can observe and emulate real-
world language use. Research by Lee and Kwon [11]
supports this view, noting that most students show
heightened interest when they can both see and hear the
language in use, especially when combined with
communicative tasks.

Although videos offer significant benefits to language
learners, they are not without limitations. One challenge
teachers face is finding videos that align with their
students’ specific needs, as certain types of videos, such
as commercial ones, are limited in availability [11].
Teachers also struggle with selecting appropriate films
and dealing with the time-consuming preparation
required for video-based lessons. Furthermore, students
often have limited opportunities for interaction with
peers and teachers during video-based activities. Some
students may focus more on the plot than on the
language itself, preferring to watch rather than listen [10].
Additionally, if the video's plot is too lengthy or complex,
students may become fatigued and struggle to grasp the
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language [12]. These factors indicate that both student
engagement and teaching strategies play a crucial role in
determining the effectiveness of video use in language
classrooms.

3. METHODOLOGY
3.1. Setting and participants

The research was conducted during the first semester
of the 2023 - 2024 academic year at a university in Hanoi.
The participants included 50 second-year English majors
who are in B1 level and five experienced English language
teachers specializing in teaching speaking skills. All the
participating teachers held a master’s degree in English
Language Teaching Methodology and had substantial
teaching experience, ranging from six to twelve years,
reflecting their strong professional expertise in the field.
During speaking lessons, videos with captions are flexibly
integrated into the activities of the lesson with the aim of
eliciting or providing background knowledge, or as an
activity for students to generate ideas.

3.2. Data collection

A mixed-method approach was used, incorporating
both questionnaires and in-depth interviews to collect
data. The questionnaire featured 5 multiple-choice
questions, 1 five-point Likert scale question with
responses ranging from "1. strongly disagree" to "5.
strongly agree" and 1 open-ended question. Students
were requested to specify their level of agreement with
the given statements. Additionally, five English teachers
took part in in-depth interviews, which were recorded
and subsequently transcribed for analysis. The interviews,
lasting approximately ten minutes each, consisted of five
open-ended questions designed to elicit detailed
responses from the teachers. During the research, the
respondents were given pseudonyms as T1A, T2B, T3C,
T4B, and T5D to ensure their privacy. The questionnaire
and interview questions were adapted from Huang and
Eskey [9] and Lee and Kwon [11]. Moreover, they also
underwent a piloting process to further ensure the
reliability and validity.

3.3. Data analysis

The questionnaire data from both teachers and
students were input into Excel to calculate item
frequencies aligned with specific research targets. For the
interview data, a structured process was followed,
involving transcription, categorization, and
interpretation. The transcribed interviews were
organized based on the research questions and then
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compared to identify key insights. Ultimately, the data
from the questionnaires and interviews were combined
and analyzed together, allowing for a comprehensive
interpretation of the research findings.

4. RESULTS AND DISCUSSION

4.1. The students’ perceptions of the use of videos
with captions for improving speaking skills

4.1.1. Students’ perceptions of the relevance of
vocabulary used in videos with captions
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Figure 1. Students’ perceptions of the relevance of using vocabulary in
videos with captions

The chartindicates that 64% of the students found the
vocabulary in videos with captions challenging but
engaging. A smaller portion, 20%, considered the
vocabulary difficult, while 16% thought that it was
normal. Significantly, none of the students found the
vocabulary easy. This suggests that the teacher selected
videos with an appropriate difficulty level in terms of
vocabulary, effectively aiding in the improvement of
students' speaking skills.

4.1.2. Students’ perceptions of the relevance of
speaking speed in videos with captions
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Figure 2. Students’ evaluation of speaking speed
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Based on the chart, 84% of the students found the
speaking speed of videos with captions to be at a normal
speed. A smaller group, accounting for 10%, felt the
speed was rather fast while a mere 6% believed the
speaking speed was fast. It can be inferred that the video
materials used in this study were well-suited for
enhancing students' learning, particularly in relation to
the speed, which did not overwhelm most learners.

4.1.3. Students’ perceptions of the relevance of the
length of videos with captions
4% o 0

84%

= long = ratherlong reasonable mshort = very short

Figure 3. Students’ evaluation of the length of videos

The pie chart illustrates that 84% of the students felt
that the video lengths were reasonable. A smaller group,
12%, mentioned that the videos were somewhat long,
while a minority of 4% expressed dissatisfaction, feeling
that the videos were short. This indicates that the
researcher was successful in selecting videos of
appropriate lengths that met the majority of students'
preferences and learning needs.

4.1.4. The students’ perceptions of the elements in
videos with captions
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Figure 4. Students’ perceptions of their favorite elements in the videos

For the students' preference for video elements,
Characters and Locations emerged as the top two
elements that caught students' attention the most, with
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82% and 78% of students selecting them, respectively.On
the other hand, Sound effects and Music were found to
be the least appealing, with only 18% of students
responding positively to those aspects. This suggests that
students are more engaged by visual and narrative
elements (such as characters and locations) than by
auditory elements when it comes to classroom videos.

4.1.5. Aspects of students’ speaking skills have been
improved
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Figure 5. The aspects of speaking skills have been improved by the students

The data in Figure 5 shows most of the students (90%)
admitted that they have made much progress in their
English speaking skills thanks to the lessons using videos
with captions. All criteria of English speaking skills
including fluency, vocabulary, grammar, pronunciation,
and comprehension met their expectations.

4.1.6. Purposes of using videos with captions and
their effectiveness from the students’ viewpoints

Table 1 reveals different purposes of using videos with
captions and their effectiveness from the students’
viewpoints.

Table 1. Effectiveness of using videos with captions

Strongly | Agree | Neutral | Disagree | Strongly
agree | (%) (%) (%) | disagree
(%) (%)
encourage 32 52 10 6 0
students to talk
make the lessons| 10 90 0 0 0
lively and
interesting
provide students 0 90 10 0 0
with real
communicative
environment
draw  students’| 32 64 4 0 0
attention
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The data collected from the students' survey
questionnaire reveals that all of the teacher's purposes
listed were highly evaluated by the students, with strong
agreement percentages significantly surpassing others.
84% of students reported that their teachers utilized
videos with captions to motivate them to express their
thoughts. Furthermore, 100% of the students
acknowledged that the teacher's intention behind using
videos with captions was to create lively and engaging
lessons. Additionally, 90% of students supported the idea
that providing a real communicative environment was a
key aim of using these videos. Lastly, 96% of the students
indicated that drawing attention was one of the teachers'
objectives when incorporating videos with captions into
speaking lessons.

In summary, the data indicates that students have
diverse and positive opinions regarding the use of videos
with captions in their speaking lessons.

4.1.7. Things that students do not like about
learning to speak English with the videos with captions

An open question was designed to identify the
disadvantages of learning to speak English using videos
with captions. Students were asked to list two aspects
they disliked about these videos. From their responses,
three main factors emerged that hindered their
concentration on learning spoken language.

First, the vivid images and appealing music in some
videos often distracted students from the main task.
Many students found themselves engrossed in the visuals
or melodies, which led them to overlook the language
usage or key events that needed to be memorized for
later discussion. Consequently, some students missed
opportunities to practice speaking. One student wrote,
“Sometimes | can’t answer the questions my teacher asked
because | did not follow the content of the video.”

Second, several students expressed frustration with
the speed at which speakers in some videos talked,
making it difficult for them to keep up with the captions.
For instance, a student shared their experience with a clip
about the Mid-Autumn Festival: “I think the speed is too
fast for me. | hate it. | have to guess a lot because the
character’s speaking is not easy to understand, even with
captions. She spoke rather fast.”

Third, some students felt that certain videos were too
short to meet their learning needs. As one student stated,
“I think the videos are interesting but what | hate is that it’s
too short. | want to watch more. | would like to see longer
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clips. If we grasp more actions happening in the scene, we
will have more opportunities to discuss.”

Overall, students generally hold a positive view
regarding the use of captioned videos for teaching
speaking skills. They believe incorporating these videos in
language lessons has significantly improved their English
speaking skills, including fluency, vocabulary, grammar,
pronunciation, and comprehension. This positive impact
is supported by research from Huang and Eskey [9] and
Perez et al. [10], which emphasizes how captioned videos
enhance pronunciation, fluency, and language
production by clarifying sentence structures and
vocabulary. Furthermore, these videos encourage
dialogue, active engagement, the creation of an
authentic communicative atmosphere, and sustained
focus during instructional sessions. Nonetheless,
students have also pointed out challenges associated
with this approach, including distractions from vivid
visuals, background music, and rapid speech in videos, as
well as the mismatch between certain video content and
diverse learning needs. This finding is consistent with the
findings of Lee and Kwon [11], highlighting the difficulty
in locating videos customized to individual student
needs. Moreover, these challenges echo the concerns
raised by Wang [12] regarding intricate or lengthy video
plots, which may lead to student fatigue and impede
language comprehension.

4.2, Problems faced by teachers when using videos
with captions in English-speaking lessons

4.2.1. Time management

The first problem teachers faced was time
management. Creating and editing videos was time-
consuming, as it required significant effort to format
them for classroom use. Finding suitable videos online
was also a daunting task. Although platforms like
YouTube offer numerous options, locating high-quality,
engaging content that matched lesson objectives often
took hours. Additionally, setting up projectors and
ensuring the right videos were ready for class further
added to the time constraints.

4.2.2, Students’ overuse of native language

The second problem teachers faced was students'
tendency to use their native language instead of English
during classroom tasks. They often resorted to their native
language to communicate important ideas, fearing they
would lose face in front of peers if they struggled to
express themselves in English. For instance, when asked
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questions in English, some students responded in
Vietnamese because they lacked the vocabulary. This
reliance on their native language is a significant challenge
for English teachers. Students find it easier to
communicate in a language they are more comfortable
with, making it frustrating for them to attempt to express
themselves in English. This issue is common among
students whose native language is not English.

4.2.3. Dealing with students’ low participation

Low participation was another concern for teachers.
Many students felt shy about speaking in front of their
peers, fearing making mistakes and “losing face” in front
of the teacher and classmates. While some students
excelled in written English, they struggled to
communicate their ideas verbally due to anxiety,
especially when unfamiliar with the topic. Dominant
students often overshadowed the more reserved
classmates, making it difficult for them to express
themselves. As a result, these reserved students tended
to sit at the back, seeking the teacher's attention while
passively observing the lesson. Teacher T3C stated
“Students usually sit at the back, listen, and observe the
lesson, but they rarely participate.”

4.2.4. Dealing with students’ negative psychology

Many students experience shyness and reservations
when required to speak in English class, which can hinder
their learning, particularly in speaking activities. This shyness
often leads to anxiety, causing their minds to go blank and
affecting their performance. Speaking in front of others is a
common fear, and for many, the thought of making
mistakes or being laughed at by peers is intimidating.

The teachers observed that most English students felt
self-conscious about their abilities, fearing that errors
would lead to ridicule. This perception significantly
impacts their willingness to participate in speaking
activities. The fear of making mistakes becomes a primary
barrier, as students worry about looking foolish in front of
classmates and receiving negative evaluations from
peers or criticism from the teacher.

To address this issue, it is crucial for teachers to
reassure students that making mistakes is a natural part
of learning. Encouraging a supportive environment can
help reduce the fear of judgment and promote more
active participation in speaking exercises.

4.2.5. Class management

The final problem was class management. The teacher
found it challenging to control student participation
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during speaking activities, as students often chatted in
their native language, creating noise and disrupting
order. The teacher's role shifted from instructor to
facilitator with video learning, complicating class
management further. In addition, allowing students to
work at their own pace, especially with technology, made
it difficult for less tech-savvy students, who often spent
more time learning to use tools than engaging with the
content.

In summary, the teacher identified several issues in
the class: time management, overuse of native language,
low participation, negative psychology, and class
management. This is in accordance with studies done by
Huang and Eskey [9] and Lee and Kwon [11]. One of the
significant challenges teachers face is effectively
managing classroom time while incorporating videos
into their lessons. Coordinating verbal explanations with
video content can be a struggle, especially when
educators lack prior training in integrating technology
into their teaching practices. Technical issues further
compound this challenge, as problems in software,
hardware, or networks can disrupt or delay instructional
sessions. Additionally, the need for comprehensive
training for educators at all levels to proficiently create
and disseminate educational videos cannot be
understated. Many teachers find themselves ill-equipped
to leverage videos as a pedagogical tool, which, coupled
with potential risks such as exposure to inappropriate
online content and ineffective software, can render
technology integration a fruitless endeavor. These
obstacles are not solely technical but also stem from
individual learners' attitudes and personalities, impacting
the efficacy of video-based instruction across language
classrooms regardless of student proficiency or class size.
Learners bring their unique experiences and learning
styles into each educational setting, with older and
advanced students often exhibiting a heightened
awareness of their learning needs and challenges.

5. CONCLUSION

The finding indicated that both teachers and students
had mixed but mostly positive opinions about using
captioned videos in speaking lessons although they
encountered several problems  during  the
implementation. Using captioned videos helped
students make significant progress in fluency,
vocabulary, grammar, pronunciation, and
comprehension. The videos simulated conversation,
made lessons lively, and encouraged attentive listening.
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However, distractions like vivid images and music
occasionally diverted students' focus, especially when
characters spoke too quickly or when videos were too
short to meet their expectations. The implementation of
captioned videos also posed challenges for teachers,
including time management, limiting the use of the
student's native language, boosting participation,
addressing negative attitudes, and managing the
classroom effectively.

To ultimately integrate captioned video in teaching
speaking skills, teachers should select topics that align
with their students' needs to ensure they are
appropriately adapted to varying levels of
understanding. A key responsibility for teachers is to
understand how to effectively utilize captioned videos.
This involves three main stages: previewing, post-viewing
discussions, and interactions. Importantly, before
students watch the videos, teachers should provide
vocabulary exercises to enhance their understanding.
This preparatory work helps students focus on the target
language and the contexts in which speakers use them.

Students are motivated to improve their speaking
skills through captioned videos, especially when they
have limited time in class. They can request copies to
study at home, and watching similar videos for
homework or self-study can help them learn better.
Encouraging students to view videos multiple times can
significantly enhance their listening comprehension.
During class activities, students need to communicate
their needs and actively participate. In a student-centered
environment, they play a big role in their success and
should use effective strategies while collaborating with
teachers. Additionally, studying with peers outside of
class further boosts their speaking skills.

Finally, managers can help improve the teaching of
speaking skills by ensuring classrooms are equipped with
the right technology, like projectors and computers, for
using captioned videos. They should provide training for
teachers on effectively using these resources and grant
access to various materials for homework and self-study.
By promoting collaboration among teachers, successful
strategies can be shared, and feedback systems can help
students express their needs and expectations.
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